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ABSTRACT 
 
Learner-centred education has been in force in all schools in the Republic of 
Namibia since 1996. Progress towards adoption of learner-centred methods of 
teaching by teachers has been slow. The main purpose of this study is to examine 
how teachers understand the principles of learner-centred education in selected 
Secondary Schools in Omaheke Education Region. The secondary purpose of this 
study is to determine how teachers could be helped to improve the implementation of 
learner-centred education (LCE). 
 
The study used a qualitative approach. Data were collected from a purposively 
selected sample of Grade 10 accounting teachers in a specific region in Namibia by 
means of interviews, classroom observations and a qualitative questionnaire.  Data 
were analysed thematically. The results indicated that, although the teachers had a 
positive attitude towards learner-centred education, they did not have the skills to 
adapt their teaching in an appropriate way to cope with the learner‟s lack of English 
literacy.  The teachers possessed basic knowledge of learner-centred education 
practices, but found it very difficult to implement them in resource-poor 
environments.  In addition, factors that hindered the effective implementation of 
learner-centred education in the classroom were identified. The study suggests ways 
to improve the knowledge and practices of teachers with regard to learner-centred 
teaching practices.  
 
KEY WORDS: Learner-centred; learner-centred education; learner-centred teaching; 
Namibian teacher education. 
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CHAPTER 1 
INTRODUCTION TO THE STUDY 
 
1.1 Introduction 
This study investigates the role of the teacher in a learner-centred teaching 
approach. There are two issues the study focuses on:  firstly the understanding of 
teachers about the learner-centred approach and secondly whether and how those 
teachers implement a learner-centred approach in their teaching. The education 
system in Namibia has undergone major restructuring and transformation after 
independence.  There is now a growing consensus that education has to go beyond 
the traditional goals of students‟ mastery of subject-centred scholastic knowledge 
and hence a shift from teacher centred education to one that is learner-centred is 
necessary (Seaton, 2001). 
 
This chapter provides the background to the research, the problem statement and 
the goals and the rationale for the research. Key concepts are clarified, and the 
research design is introduced, consisting of the philosophical foundation, the 
research approach, methodology, measures to ensure trustworthiness and ethical 
considerations.  
 
1.2 Background and rationale for research 
I hold a Basic Education Teachers Diploma (BETD) from Windhoek College of 
Education and I consider myself to be an agent of change, therefore I am very 
concerned with how teachers, especially the BETD graduates, are implementing the 
teaching approaches they studied at the colleges of education and other institutions 
of higher learning in Namibia.  
 
The Namibian education system has been making efforts so that teaching 
approaches in schools change from being teacher-centered to becoming learner-
centered. In the teacher-centered approach to teaching, the teacher takes the 
leading role in the learning process, while learners act as passive recipients. In a 
learner-centered approach, the learners participate actively while the teacher plays a 
more facilitative role (NIED, 2003). 
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Learner-Centered Education (LCE) as an approach to teaching and learning is 
directly advocated for in the Namibian national goals of promoting equity and 
democracy in education (Barends, 2004). It is an approach in which teachers put the 
needs of the learners at the centre of what they do in the classroom, rather than 
expecting the learner to adapt to fit the agenda of the teacher. This means that when 
designing activities for the learner the teacher must always consider learners‟ 
existing or prior knowledge, skills and understanding of the content (Barends, 2004). 
It is on this prior knowledge that the teacher needs to build the new content.  
 
Learner Centered Education was introduced with the aim of considering learners as 
participants who can contribute to the development of their own learning. The learner 
sees him/herself differently as a result of the learning experiences because learner-
centered methods of teaching enhance their knowledge by helping them to become 
more self-confident and self-directing (Brandes & Ginnis, 1996).   Barends (2004) 
also stated that discipline is strengthened in the classroom when learners are 
actively involved in decision-making and sharing responsibility. This is because 
learners tend to co-operate and become enthusiastic about their work. 
 
1.2.1 Education in the Namibian context 
Before independence, education in Namibia used to be enjoyed by the privileged 
few, whom the apartheid and colonialist regime considered worthy. In other words, it 
was not the right of every citizen to have access to learning and its benefits (Awe, 
2007).   
 
Initially, education for black Namibians was justified in terms of its vocational utility. 
For the most part, its task was to prepare people for the specific jobs that the 
German and South African rule required. However, for a very small number of 
people who were to become messengers, clerks and other functionaries in the 
administrative system, basic literacy and numeracy were allowed as an exception 
(Awe, 2007). 
 
After independence, the Ministry of Education and Culture faced the formidable 
challenge of addressing this unfortunate heritage. It developed programmes and 
projects for education improvement, renewal, and reform. This led to the 
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development and designing of a new curriculum that would reflect the needs of the 
learners (Awe, 2007). The following paragraphs will give a brief history of Namibian 
education pre and post-independence. 
 
1.2.1.1 Education in pre-independent Namibia 
Historically, formal education in Namibia was first introduced by the Rhenish 
missionaries. The major objective of the missionaries was to convert the indigenous 
communities to Christianity, and establish formal education, which remained 
subordinate to the spiritual work (Shinyemba, 1999). 
 
Amukongo (1993) argued that the missionary type of education was designed for 
blacks in South Africa and Namibia during the colonial era. It was designed on ethnic 
lines with the purpose of segregation. Missionaries also set up schools which were 
racially discriminatory and were supported by the Germans. In 1906, education was 
proclaimed compulsory for whites and optional for blacks with the aim of producing 
the European ideal type of society (Cohen, 1994; Herber, 1993; Ndelula, 1993). 
There was, however, a shortage of black teachers which led to the establishment of 
black teachers‟ training centres at Otjimbingwe 1860-1870, Augustinium 1906-1968, 
and Oniipa 1910-1914.  
 
After the end of the German rule in 1915, the superior education for the minority 
continued until 1949 under the administration of the South African Authority. Since 
Namibia was colonised by South Africa, their education system was the same as the 
one used in South Africa. The quality of training was evaluated by the South African 
government. Obviously inconsistencies in the application of curricular issues 
throughout the country existed, in the basic education as well as in the senior 
secondary phase. This led to discontent among the Blacks as the curriculum and 
study programmes were viewed as irrelevant to the Namibian people (Ministry of 
Education and Culture (MEC), 1993).  
 
Black teachers who were trained in Augustinium, Otjimbingwe and Oniipa were often 
encouraged to set up their own schools in the rural areas. These were commonly 
known as “village schools‟ and were the poorest schools in the country (Ndelula & 
Herber, 1993). 
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In 1953, the Bantu Education Act (Act No. 47) was passed in South Africa, an act 
which advocated for separate education systems on the basis of race and ethnicity 
(Ndelula, 1993). Bantu Education based on the South African Education Act of 1953, 
was also introduced in Namibia in 1962 (Amukongo, 1993). The apartheid regime 
had created eleven separate educational administrations based on the ethnic 
homelands that already existed. These were the administrations for Herero‟s, 
Basters, Caprivians, Coloureds, Damaras, Kavangos, Namas, Ovambos, Tswanas, 
Whites and the departments of National Education. Good standards and more than 
adequate resource provision characterized the White administration, while other 
disadvantaged groups were hampered by poor administration, dilapidated 
classrooms, poorly trained teachers, and financial instability (Amukongo, 1993). 
 
1.2.1.2 Education in post-independent Namibia 
Reversing this situation was one of the prime goals of the South West Africa 
People‟s Organisation (SWAPO) when it came to power at independence on 21 
March 1990. The country has since embarked upon a democratisation of the 
education system. Thirteen education offices, referred as to Regional Directorates of 
education, have since been established. These are Caprivi, Erongo, Hardap, Karas, 
Kavango, Khomas, Kunene, Ohangwena, Omaheke, Omusati, Oshana, Oshikoto, 
and Otjozondjupa, educational regions. 
 
The Educational reform was based on four educational goals of access, equity, 
quality and democracy, aimed at bringing about quality as well as quantity in 
education and hence helping to maintain a democratic society (Amutenya, 
2002).Learner-centred education in Namibia is stated as a policy in the development 
brief Towards Education for All, expressed in the four major goals for education: 
Access: mean equal school facilities,  not only getting all children to school, but also 
making knowledge and understanding accessible to them. 
 
Equity: means that learners are not only treated equally, but that if there is inequity, 
measures are taken to redress it, particularly in terms of race, gender and social 
class. There can be overt or covert prejudice, or bias, or assumptions. 
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Quality: refers to the relevance, meaningfulness and reasonableness of challenge in 
education are in the foreground.  
 
Democracy: giving everybody the right to fully participate in decision-making 
regarding the education process, e.g. parents. (NIED, 2003). 
 
The aim of access is to create more and equal opportunities for all Namibian children 
to enter and finish school. Equity has to do with fairness. This implies that 
countrywide, all learners should receive, equal education including resources, 
equipment and qualified teachers. Equally school facilities such as proper 
classrooms, appropriate instructional materials have to be provided to all schools.  
 
Quality refers the efficiency of service delivered by the education system. For 
example, teachers should be well prepared and should possess sufficient teaching 
skills to able to stimulate active learning in their classes. Democracy also implies that 
all learners must have sufficient textbooks, instructional materials and other 
necessary stationeries for facilitating their learning. In addition, physical facilities like 
libraries and laboratories should be available at all schools and learners should have 
access to them (Amutenya, 2002). 
 
As part of the educational reform, a teacher qualification, the Basic Education 
Teacher Diploma (BETD) was introduced in 1992 to meet the new expectations, 
needs and demands of the system in transition (NIED, 2000). This teacher education 
programme, BETD, was based on the principles and practice of a learner-centred 
education philosophy.  
 
In teacher-centred education, which dominated Namibian classrooms before 
independence, there was an emphasis on teaching rather than on learning. 
Teachers paid little attention to the background, interest and orientations of their 
learners (NIED, 2003). In this view Teacher-Centred Education (TCE) was a failure, 
as the approach failed to deliver knowledge to learners (NIED, 2003).  
 
For this reason, three years after Namibia‟s independence, an in-depth investigation 
of the pre-service teacher programme was called for to train teachers to develop 
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satisfactory learning environments, in which learning activities are designed to 
engage learners with tasks that require each learner to develop his/her capacity to 
think independently (NIED, 2003).  
 
Education in Namibia is continuously undergoing reform and teacher training is a 
very important component of this reform to which the government gives special 
attention. In order to meet the current demand for teachers, the former Colleges of 
Education merged on 01 April 2010 with the University of Namibia and became 
faculties of Education. In that merger, the BETD was discontinued and B-Ed Lower-
Primary and B-Ed Upper-Primary were introduced. It should be noted that the 
learner-centred approach is still incorporated into the newly introduced programmes. 
However, most teachers who are in practice at the current time possess a BETD 
qualification. 
 
The MBEC Broad curriculum for BETD (1992) defined learner-centred education as 
an approach that demands a high degree of learner participation, contribution and 
production. BETD was also based on a democratic pedagogy, a methodology that 
promotes learning through understanding and practice and that aims at empowering 
learners to shape the conditions of their own lives (Ministry of Education and Culture 
(MEC), 1992). 
 
The BETD was a three year study programme, which prepared teachers to teach at 
the basic education level (Grades 1-10). Each student-teacher registered for this 
programme had to specialise in specific areas, e.g. there are those that specialised 
to teach lower primary phase (Grades 1-4), upper primary Grade 5-7 and junior 
secondary phase (Grade 8-10). It was founded on the principles of a learner-centred 
approach which involves interactive teaching and learning.  
 
The first graduates of this learner-centred teacher education programme started 
teaching in January 1996 and they were referred to as agents of change (NIED, 
2003). This implies that the government expected them to play an important role in 
the transformation of the Namibian education system towards a more learner-
centred approach. It meant that the traditional view of the teacher as the ultimate 
knowledge provider was out-dated. The teacher today should facilitate learning, 
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starting with what the learners already know and moving on to what they do not 
know. This can be achieved through proper planning and initiatives to facilitate 
learning. Storeng (2001) defines a facilitator as someone who provides assistance 
and encouragement in order to make something easier.  
 
However, it appears that many teachers fail to act as facilitators and instead turn 
back to the old tradition of teacher-centred education (NIED, 2003). This problem is 
persistent in all the 13 educational regions in Namibia (NIED, 2003). This may 
indicate that the in-service teachers may need help in applying the learner-centred 
approaches that they leant in the classroom.  It has been 15 years since the first 
teachers graduated with the BETD and it is appropriate at this point to take stock of 
the extent to which the approach has been implemented in the classroom.  
 
The success of Learner-Centred Education lies in the teachers‟ understanding of it 
and how to implement the principles and practice of LCE. However, there is a 
general belief that unless teachers themselves undergo and accept change, 
educational practice in the classroom is unlikely to improve a great deal. It is 
therefore appropriate at this stage to examine the impact of the LCE on the teachers‟ 
classroom practice, to determine whether it has changed to be in line with the new 
LCE teaching approach. This information will give an indication to policy makers and 
curriculum designers to help them to improve current teacher education 
programmes.   
 
1.3 Problem statement 
Teachers are expected to base their classroom practice on learner-centred 
principles, which promote democratic pedagogy and active learning. Learner-centred 
education has been in force in all schools in the Republic of Namibia since 1996. 
Progress towards adoption of learner-centred methods of teaching by teachers has 
been slow. Against this background, I found it necessary to determine the knowledge 
and practice of learner-centred methods of teaching in selected Secondary Schools 
in Omaheke Education Region. 
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1.4 Purpose of the research 
The main purpose of this study is to examine how teachers understand the principles 
of learner-centred education, I also want to find out what challenges they face, or 
perceive that they may face, in implementing LCE practices. The secondary purpose 
of this study is to determine if there is any room for improvement as to how LCE is 
being implemented. The following goal and objectives, in the form of research 
questions, have been formulated to address the concern of the study. 
 
 
1.4.1 Research Questions 
In order to attain the above purpose, the following research questions were 
formulated:  
Primary research question:  How do Namibian teachers understand and/or 
implement the concept of leaner-centred education? 
Secondary research questions: 
 What are the perceptions and practices of these teachers regarding 
learner-centred education? 
 What are the constraints and problems that they experience, or imagine 
they will experience, in teaching in a learner-centred way? 
 What support is available and/or needed to enable these teachers to 
implement learner-centred teaching practices? 
 
1.4.2 Significance of the study 
This study is important in the sense that it seeks to provide some insight into the 
knowledge and practice of learner centered education and learner-centredmethods 
of teaching by teachers in selected secondary schools in the Omaheke Education 
Region.  
 
This study could be of use to give guidance to National Institute for Educational 
Development (NIED) management, Institutions of High Learning, other relevant 
programme implementers and curriculum designers on how to improve their teacher 
education programmes.  The data collected from this study, could also be helpful in 
the planning and conducting of in-service teacher training programmes. 
 
1.5 Limitations 
A more comprehensive study involving all teachers nationwide could not materialize, 
as there was lack of substantial financial resources, time and human resources to 
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cover the long distances from Windhoek to all the schools in Namibia. The study was 
therefore, concentrated on selected schools in the Omaheke Educational region. 
 
1.6 Delimitation of the study 
The study was limited to nine Secondary Schools that offer Grade 10 Accounting in 
Omaheke Education Region. Participating schools were located within a radius of 
200km from the regional capital Gobabis in Omaheke region, a region in the eastern 
part of Namibia. 
 
1.7 Research Design 
According to Mouton (2002), the research design is an exposition of how the 
researcher intends to approach and investigate the research problem that has been 
formulated. In other words, it is a plan according to which we obtain research 
participants and collect information from them (Welman &Kruger, 2001). This study 
adopted a qualitative research approach to inquire into the perceptions and 
experiences of teachers in the classroom. Data collected were in form of words and 
behaviours as they occurred in their natural environments (Johnson & Christens, 
2004; Shank, 2006).  
 
According to Kamupingene (2001), qualitative research examines small, distinct 
groups such as a school, students in a classroom, teachers in a school or principals 
in a selected institution or particular category. It usually focuses on a particular 
phenomenon, which the researcher selects to understand in depth regardless of the 
number of sites, participants, or documents for a study. In this study, I conducted an 
investigation on how some Namibian teachers understand and practise the concept 
of learner-centred education. The qualitative research approach taken in this study 
will be discussed in detail in Chapter 3. 
 
1.8.  Methodology 
In this section, an overview of the methodology will be described with regard to 
sampling procedures, the gathering of data and the procedures that were followed to 
collect the data.  
1.8.1.  Sampling 
The aim of sampling is to identify parameters for gathering information (Silverman, 
2000). According to Struwig and Stead (2001) qualitative research concentrates on 
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the depth and richness of data collected. Bless (2000) also confirms that purposive 
samples, which are mainly employed in qualitative research, are convenient, take up 
little time and are relatively cheap as data can be gathered more quickly from the 
people who know most about the phenomenon in question. 
 
My potential population was all the schools in Namibia. However, this was not within 
the logistical scope of this study therefore I decided to go to Omaheke Education 
region as a preference because this is the region where I myself went to school, and 
I was therefore familiar with it. After having chosen Omaheke Education region in the 
eastern side of Namibia, I then decided to visit nine out of 15 Secondary Schools in 
the region which make up 60% of schools in Omaheke.  
 
I decided to choose Accounting as a learning area because I am an Accounting 
teacher and have great interest in the development of Accounting as a subject in 
Namibia as a whole and in Omaheke in particular. Furthermore, Accounting is a 
practical subject that is amenable to the use of a learner-centred approach to 
teaching where learners can take very active roles in the teaching and learning 
process.   
 
1.8.2 Data Collection 
This study made use of three kinds of data collecting instruments, viz. an 
observation schedule, a standardised open-ended interview and a questionnaire: 
 
Observation is defined as the watching of behavioural patterns of people in certain 
situations to obtain information about the phenomenon of interest (Patton, 2002). 
The observation method is the primary technique for collecting data on non-verbal 
behaviour. In my view, certain kinds of research questions can be best answered by 
observing how people act or how things appear, e.g. a researcher can interview 
teachers on how students behave during class discussions, but more accurate 
information of such behaviour can be obtain by observing actual learners‟ behaviour 
while such discussions take place. According to Gay and Airrasian (2000) in 
observation individuals are not directly asked for information for data. Rather, the 
researcher creates the data by watching how the participant teacher is playing that 
facilitator‟s role and how the learners participates or learn. In this study I observed 
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nine teachers each two times during their lesson presentations, using an observation 
checklist (see Appendix F). 
 
An interview is a very important method of data collection in qualitative research as 
it allows for the attaining of-in-depth and experimental information on the research 
topic (Denzin& Lincoln, 2005). In an interview the interviewer asks questions of an 
interviewee (Johnson & Christensen, 2004; Shank, 2006) and the interviewee 
responds by providing answers to such questions.  
 
As my goal was to investigate participants‟ perceptions and experiences I employed 
interviews to generate data. Cohen (2000:267) claims that interviews enable 
participants to discuss their interpretations of the world in which they live and to 
express how they regard situations from their own point of view.  
 
The interview is most appropriate for asking questions that cannot effectively be 
structured into a multiple choice format, such as questions of a personal nature or 
questions that require lengthy responses and probe follow-up questions. In contrast 
to the questionnaire, the interview is flexible, the interviewer can adapt the situation 
to each subject (Gay and Airasian; 2000:291) and hence getting as much information 
as possible. The interview in this study was conducted by asking the same questions 
to each participant after they had completed the questionnaire. Follow up questions 
for clarifications were also included. The participant was also given the opportunity to 
ask any questions they wanted to. 
 
The questionnaire is a self-report data collection instrument that each research 
participant fills out as part of a research study (Johnson and Christensen, 2004; 
Shank, 2006). In comparison to an interview, a questionnaire requires less time, is 
less expensive, and permits collection of data from much larger samples. A 
questionnaire may be individually administered to each respondents and explain 
unclear items, but it also has some draw-backs. For example, it is very time 
consuming, especially if the number of responded large and geographically scattered 
(Gay and Airasian, 2000).  However, in this study there were only 9 participants so 
that did not apply. The questionnaire was given to the participants and they had to 
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complete it in front of me, so that they could ask for clarification if needed, and to 
avoid them being influenced by the input of other people. 
 
1.8.3 Data Analysis 
The analysis of the data for this study required reduction and interpretation of the 
amount of information collected to certain codes and categories which were then 
interpreted (Johnson & Christensen, 2004). Data collected through interviews and 
questionnaires were separated from data obtained through observation, and were 
kept in a file. 
 
I employed a generic qualitative approach to analyse the data collected. Anderson 
(1998:158) explains that this approach is used to “organise the data into descriptive 
themes that emerged during the data collection and preliminary analysis.” The 
interview data were first transcribed, and then I read though the data to search for 
emerging themes. After identifying the themes I sorted out the data placing them 
under the relevant themes. 
 
1.8.4 Literature study 
A literature study was conducted to form a firm theoretical framework for the study to 
compare research results of this research study to previous studies in the field. 
Though reviews of literature revealed that quite a number of studies have been done 
on LCE and learner method of teaching in various context (Creswell, 2005), none 
has been done in the context of Accounting teaching and learning in Namibia. 
Therefore the literature study will focus on LCE in the Namibian context. I conducted 
a thorough search of useful and relevant information pertaining to the research study 
with the aim of gaining knowledge and ideas of other research.  
 
1.8.5 Measures for ensuring trustworthiness 
Trustworthiness gives the researcher of a specific topic positive credibility among its 
fellow researchers. In order to ensure trustworthiness, this research process will be 
compared to Guba‟s model). This model rests on four criteria namely: credibility; 
transferability; dependability and conformability. Trustworthiness refers to the truth 
and accuracy of the findings and interpretations (Creswell, 2005).  
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The following techniques were adopted in this research to ensure trustworthiness 
(Leedy&Ormrod, 2001:106; Lincoln & Guba, 1985:219): 
 
 The research took place in a natural setting at the selected schools in 
Omaheke Education region  
 Various data collection procedures were followed e.g. interview; questionnaire 
and observation to provide for triangulation of data. 
 Data were analysed by independent re-coders 
 Data were preserved to provide an audit-trail 
 
A detailed explanation on trustworthiness is discussed in Chapter Three.  
 
1.9   Ethical considerations 
According to Caelli (2001), confidentiality is an important aspect in qualitative 
research and at the same time rights and values of participants should be respected. 
The considerations addressed in this research had adopted measures such as 
informed consent, voluntary participation, protection of anonymity, explanation of the 
purpose of the research, and feedback to the participants (Matengu, 2007).  
 
Gay and Airasian (2000) also state that ethical dilemma may occur when a 
researcher poses a topic that, if given complete information to potential participants, 
would likely influence or change their responses. In my study, I made preliminary 
visits, first to the Regional Director in Omaheke region to hand in the letters of 
introduction and to seek permission to conduct research in schools in the region, and 
to the Principal of the chosen school. I met with individual teachers in the study 
sample to arrange times for observation and to negotiate changes in their respective 
time tables where possible to fit in the researcher‟s observation time schedule. 
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1.10 Outline of the report 
The  research report comprises five chapters. 
 
Chapter 1: Introductory overview of the study, a brief background to the Namibian 
education system, the statement of the problem, and the significance of the study. 
This chapter also outlines the research design and ethical considerations. 
 
Chapter 2: Literature review and theoretical framework of the study. Here I explore 
the origin of learner-centred education in the context of Namibia education reform.  
 
Chapter 3: Theoretical explanation of the research design. This chapter describes 
how I applied the various research techniques‟ such as interviews, observations and 
questionnaires to explore the teachers‟ perceptions of learner-centred education, 
and to identify the challenges they face in implementing it. 
 
Chapter 4: Presentation and discussion of findings. In this chapter, I present and 
discuss the data collected from observation, interviews and questionnaires. I discuss 
the teachers understanding and use of learner-centred education strategies and 
explore what support is available and needed to improve their use of LCE. 
 
Chapter 5: Conclusions and recommendations. This chapter summarises the study 
and findings and provides some recommendations derived from the findings. 
 
1.11 Summary 
This chapter provides the background to the research study. It outlines the rationale 
for the research, the problem statement and the purpose of the study. Key concepts 
were clarified, and the research design was introduced, consisting of the research 
approach; methodology; measures to ensure trustworthiness; and ethical 
considerations. The next chapter will comprise an in-depth discussion of the 
literature which underpins the theoretical framework of the study. 
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CHAPTER 2 
THEORETICAL FRAMEWORK AND DISCUSSION OF 
LITERATURE 
 
2.1 Introduction 
In this chapter I present an in-depth review of the literature concerning the role of 
teachers in learner-centred education, and discuss the constructivist approach that 
provides the theoretical framework for this study. As stated in Chapter One, this 
study investigates the understanding and practices of learner-centred education by 
accounting teachers in Omaheke region. After reviewing relevant literature, it 
becomes apparent that no research studies have so far been conducted to 
investigate the understanding and practices of learner-centred education by 
accounting teachers in Omaheke Education region. For this reason, the literature 
review presented here focuses more on learner-centred educational practices and 
research conducted in other regions of Namibia and in other countries. 
 
Hart (1998) considers a review of literature as an important task of research because 
without it a person will not acquire an understanding of a topic, of what has already 
been done on it, how it has been researched, and what the key issues are. When 
writing a project an author is expected to show an understanding of previous 
research on the topic being discussed. This demonstrates that the author 
understands the main theories in the subject area and how they have been 
developed and applied in different situations as well as the main criticisms that have 
been made of work on the topic (Bell, 2005). 
 
This chapter focuses on a review of existing literature around learner-centred 
education. The discussion centers on the following ideas: constructivism, learner-
centred education, implications of learner-centred education for teaching and 
learning. It also discusses the implementation of learner-centred education, teacher 
preparation for learner-centred education, teachers‟ understanding of learner-centred 
education, learner-centred methods of teaching, problems encountered in the 
implementation of learner-centred education and overcoming such problems.    
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2.2 Constructivism as a basis for learner-centred education 
Learner-centred education recognises that the starting point at each stage is 
learner‟s existing knowledge. This is in line with constructivism, which emphasises 
the importance of the knowledge, beliefs and skills an individual brings to the 
experience of learning (Amakali, 2007:13).It therefore becomes important that the 
review of literature for this study includes an exploration of what constructivism is 
and how it relates to the notion of learner-centred education. 
 
2.2.1 What is constructivist? 
Richardson (2003:1623-4)defines constructivism as a “theory of learning or meaning 
making, [by which] individuals create their own new understanding on the basis of an 
interaction between what they already know and believe and ideas and knowledge 
with which they come into contact”. Epstein (2002:1) also indicates that 
“constructivism emphasizes the importance of the knowledge, beliefs and skills an 
individual brings to the experience of learning”. So, as a philosophy of learning, 
constructivism proposes that learners need to build their understanding of new ideas 
on prior knowledge and experience.  
 
From the above explanation it becomes obvious that learning from a constructivist 
view is not regarded only as a result of teaching, but rather as a result of what 
learners do with the new information with which they are presented. Learners 
actively construct their own knowledge, because they are not passive recipients of 
new information. On this basis educators should therefore first consider the 
knowledge and experiences that learners bring with them to learning tasks.  
 
A constructivist view of learning is that knowledge is both individually and socially 
constructed. This has formed the basis for contemporary education reform efforts 
(Chen, 2002). Constructivist teaching practices help learners in internalising, or 
transforming new information to integrate it with their previous understanding 
(Amakali, 2007). According to Holloway (1999), in the constructivist model, humans 
construct mental structures that in turn, are used as lenses to organise experiences 
and make further understanding possible. 
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From a constructivist perspective, the school curriculum should be designed so that 
learners can expand and develop their prior knowledge and experience by 
connecting them to new learning content (Huit, 2003). Cited in Epstein (2002:6), 
Vygotsky urges that “learners learn through interacting with their peers, teachers, 
and by manipulating things in their own contextual setting”. From a Vygotskian 
perspective then, alongside with discovering things on their own, learners need the 
guidance of adults as well as of their peers, in order to build new knowledge and 
understanding of their environment. 
 
According to Wing-Mui (2002), teachers should have a clear idea of what learners 
already know and understand so that they can engage learners in activities that can 
help them to construct new meanings. Teaching approaches that are based on 
constructivism assist learners in (Wing-Mui, 2002):   
 
 identifying their own views and ideas 
 creating opportunities for the exploration of ideas, testing their robustness and 
explaining phenomenon, accounting for event and making predictions. 
 providing stimuli to develop, modify and where necessary change ideas and 
views; and  
 supporting their attempts to read things and reconstruct the ideas and views. 
 
Vygotsky‟s (2007) ideas that teaching is a particular form of interaction between a 
more knowledgeable other and a novice becomes important. Vygotsky recognises 
the differences of how the world is seen by children and adults. To Vygotsky the job 
of the educator is to identify the “zone of proximal development”(Vygotsky, 2007) 
and to find out where the child is in this zone and build upon his/her specific level 
through a scaffolding process.  
 
Scaffolding in this sense is “a form of assistance provided to learners by a more 
capable teacher or peer that helps the learners performs a task that would normally 
not be possible to accomplish by working independently” (McLoughlin & Luca, 2002: 
577). In addition the implication of scaffolding is that it allows for learner motivation, 
reduces task complexity, provides structure, reduces learner frustration and engages 
learners in activities at current level of understanding until the point where the 
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support is no longer required (McLoughlin & Luca, 2002). Amakali (2007) suggests 
that teachers should not give directions and offer explanations to learners, but 
should rather question learners, get them to use their imaginations to solve 
problems, and engage them in lesson activities. 
 
Thus constructivism is a complex concept. As a philosophy of education it illustrates 
how people learn and construct knowledge and meaning (Amakali, 2002). Hence 
constructivists believe that learners construct their own knowledge from experience, 
while taking into consideration the language, culture and interaction between people. 
In the sections that follow I explore some assumptions of constructivism with regard 
to learning and teaching. 
 
2.2.2 Constructivist learning principles 
In line with the constructivist view of learning, Epstein (2002) identifies nine 
principles of constructivist-based learning as follows:  
 People learn to learn as they learn. Learning consists of both constructing 
meaning and constructing systems of meaning. 
 Learning is an active process in which learners use sensory input and construct 
meaning out of it. 
 Physical action and hands-on experience may be necessary for learning, 
especially for children, but is not sufficient. We need to provide activities which 
engage mind as well as hands. 
 Learning involves language: the language we use influences our learning. 
Vygotsky (2007)argues that language and learning are inextricably intertwined. 
 Learning is a social activity intimately associated with our connection with other 
human beings: our teachers, peers, family as well as casual acquaintances. 
Epstein (2002), as cited in Amakali (2007), pointed out that the most traditional 
learning is directed toward isolating the teacher from social interaction, and 
towards seeing education as a one-on-one relationship between the learner and 
the objective material being learned. 
 Learning is contextual. We learn in relationship to what else we know, what we 
believe, our prejudices and fears. 
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 One needs prior knowledge to learn: it is not possible to absorb new knowledge 
without having some structure developed from previous knowledge to build on. 
The more we know, the more we learn. 
 Learning is not instantaneous: it takes time to learn. For significant learning we 
need to revisit ideas, ponder them, try them out, play with them, and use them. 
 The key component to learning is motivation. 
 
Based on these principles, “constructivism is seen as a psychological theory that 
construes learning as an interpretive, recursive, building process by active learners 
interacting with a physical world” (Epstein, 2002:4). It is therefore important for 
teaching to be designed in such a way that learning environments are conducive 
enough to allow learning to take place in the ways that are assumed by 
constructivists.  
 
The Namibian Education Reform programme is based on the constructivist view of 
knowledge and this has profound implications for teaching and learning. According to 
Namibia‟s Education Theory and Practice (ETP) syllabus for the Basic Education 
Teachers Diploma (BETD) (Ministry of Basic Education, Sport and Culture and 
Ministry of Higher Education, Training and Employment Creation (MBESC 
&MHETEC, 2000), the four main guiding principles for teaching and learning in 
Namibia are: 
 
 Learner-centred Education: based on the constructivist view that learning 
should start with learners‟ own experience of the world. 
 
 Interactive Methods: based on the constructivist view that learning should be an 
active rather than a passive process. Involving the learner directly in the 
construction of their own knowledge through interactive or problem-solving tasks 
will challenge their interaction and encourage them to see the relevance of what 
they are learning in their own life. 
 
 Integration of knowledge: based on the constructivist view that knowledge 
should not be viewed as compartmentalised into subject disciplines, but rather 
based on knowledge derived from real world issues, problems and their solutions. 
  
20 
 
 Increasingly challenging intellectual demands: based on the constructivist 
view that learning should begin with the learners own experience and knowledge, 
but should also be extended by accepting that this experience and knowledge is 
not static but self-develops with time and exposure to new situations. 
 
The principles outlined above show the constructivist influences in educational 
thinking about curriculum and instruction in the Namibian education system. This 
system insists on integrated curricula in which learners study a topic from multiple 
perspectives. According to Amakali(2007), when studying hot-air-balloons for 
example, learners might need to read about them, write about them, learn new 
vocabulary words, visit one (hands-on-experience), study the scientific principles 
involved, make working models, draw pictures of them, and learn songs about them. 
The teacher should therefore structure situations such that learners become actively 
involved with the content through the manipulation of materials and social 
interactions (Schunk, 2004).However, stresses Amakali (2007), it is very important to 
keep in mind that constructivism is not a description of how teaching should be, but a 
theory about how learning is believed to occur. 
 
2.3 Learner-Centred Education 
Amakali (2007:18) defines learner-centred education (LCE) as: 
a pedagogy that regards the child as active and curious, striving to 
acquire knowledge and skills to master its surrounding world and able 
to do so under certain circumstances. The ensuing pedagogy is 
accordingly adapted to the experience of each learner and uses 
experiences and knowledge already acquired by the learner as a 
starting point for the teaching process. 
 
Learner-centred methods therefore entail that learners are given opportunity to 
identify a problem in a guided manner to explore, investigate, analyse, extrapolate, 
share, debate, discover and experiment (Shinyemba, 1999). 
 
Shaalukeni (2000) defines the concept of learner-centred education as a broadly-
based endeavour designed to gear teaching, in terms of both the content and the 
form of instruction, around the needs and characteristics of learners. Similarly, 
Walmsley (2003:3) states: “the learner-centred approach provides the opportunity for 
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students to practice critical and creative thinking, problem solving and decision-
making”.  According to Marzano and Kendall (2007), these involve the Bloom 
Taxonomy ideas of the use of knowledge, practices and dispositions such as recall, 
application, analysis, synthesis, prediction and evaluation, all of which contribute to 
the development and enhancement of conceptual understanding. A learner-centred 
approach also encourages learners to reflect on and monitor their thinking as they 
make decisions and take action. 
 
According to Awe (2007), learner-centred education in Namibia was introduced in 
1991 as a foundation policy for the new education system. There have been different 
understandings of what is meant by learner-centred method of teaching and how 
teachers could implement them. In LCE approaches, learners are allowed to interact 
with materials, their fellow learners, the teachers, and community in a way that 
focuses on the learning progression of learners. Mpofu (2002) found that a learner-
centred approach to teaching enhances a higher level of thinking because its 
methods engage learners in interactions with the content, by enabling them to 
analyse, synthesize and evaluate information. As a result, most learners are able to 
retain what has been taught for a long time. 
 
The traditional view of education in Namibia is one in which the teacher was at the 
centre of learning. The teacher was understood to be the dispenser of knowledge 
and the maintainer of classroom order and discipline. Children were to pay attention, 
follow directions, work hard and sit quietly. Those who had difficulties in learning 
were labelled retarded, lazy or unmotivated (Matengu, 2007). The Namibian 
education system views LCE as an approach where each learner can progress at 
his/her pace. This can be made possible only if a learner is under the supervision, 
assistance and guidance of a professional and qualified teacher. In the Namibian 
context, LCE is also perceived as a transformative democratic pedagogy that 
emphasizes interactive learning and teaching.  
 
This means that understanding, creativity and productivity in the learning process 
can be promoted. The Ministry of Education (1992:3), in the broad curriculum for the 
Basic Education Teachers Diploma (BETD) describes a learner-centred approach as 
follows: 
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Learner-centred education presupposes that teachers have a holistic 
view of the learner, valuing the learner’s life experiences as a starting 
point for their studies. Teachers should be able to select content and 
methods on the basis of the learner’s needs. Teachers should use local 
and natural resources as an alternative or supplement to ready-made 
materials, and must develop their own and learners’ creativity. Learner-
centred approach demands a high degree of learner participation, 
contribution and production.  
 
Pomuti (1998) further describes LCE as a social process in which emphasis is 
placed on collaboration and the exchanging of ideas, experiences, values and 
attitudes among learners and between the teacher and learners. It is a negotiated 
process where understanding expands through interaction and active engagement 
with others. 
 
Based on the above explanations of learner-centred education, it is necessary that 
the teacher provides settings that are appropriate for particular and desired learning 
experiences. Teachers therefore, in terms of the learner-centred approach, are seen 
as facilitators, demonstrators and role models who are responsible for giving 
learners a „leg up‟ to the next level of learning. 
 
As an educational policy, LCE in Namibia is expressed in four major goals for 
education (Ministry of Basic Education, Sports and Culture, 1997):  
 
 Access means not only getting learners to school, but also making knowledge 
and understanding accessible to them. This means that what they will learn, and 
how, has to be approached in such a way that all learners can develop as fully as 
possible, and achieve to the best of their ability. 
 
 Equity means that learners are not only treated equally, but that where there is 
inequity, measures are taken to redress it. Particularly in terms of race, gender 
and social class there can be overt or covert prejudice, or bias, or assumptions.  
 
 Quality can be defined as useful and meaningful, when every learner‟s ability is 
developed to her/his potential and according to the needs of the society she/he is 
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living in. The curriculum, the teacher, materials and the learning environment 
should all be of a high standard. Those standards need to be defined so that the 
quality of education can be monitored and improved where necessary. 
 
 Democracy means that education should be democratically structured, 
democracy should be taught and experienced, and the aim should be to promote 
a democratic society. 
It is expected that teaching methods in Namibian classrooms are based on the four 
goals above, and that they allow for the active involvement and participation of 
learners in the learning process. Teachers should structure their classes to facilitate 
this active learner role. One can therefore say that learner-centred education is not 
simply about delivering the content of a curriculum where the teacher is the master 
and controller. It requires that learners take responsibility of their own understanding 
by linking new information to prior experience (Henson, 2003).The teacher‟s main 
role in teaching is enhancing learners‟ learning. Henson (2003) states that since 
learners are the main agent of learning in learner-centred education, it incorporates 
strategies that are active, inquiry-based and promote collaboration. Thus the teacher 
acts as a facilitator who helps learners‟ access and process information (Amakali, 
2007). 
 
Overall the education system in Namibia views the child as an active, curious being 
who is eager to acquire knowledge. However, the acquisition of this knowledge 
should start at the level of what the learner already knows, and this should be used 
as a starting point for the teacher to build on. In contrast to traditional education 
which views the learner as an empty vessel to be filled, the learner-centred 
education system is based on the belief that the child is endowed with potentials and 
experiences that he/she brings to school. In light of this, collaborative learning is 
therefore inspired in learner-centred education. 
 
2.4 Implications for teaching and learning 
In the policy document Towards Education for All, the Ministry of Education states 
that “teachers must incorporate and help to develop the learner-centred approach 
throughout the education system” (1993:76). Thus learner-centred education in the 
Namibian context, as adapted from constructivist view, means that: 
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 The starting point is the learner‟s existing knowledge, skills, interest and 
understanding, derived from previous experiences in and out of school; 
 
 The natural curiosity and eagerness of all young people to learn to investigate 
and make sense of a widening world must be nourished and encouraged by 
challenging and meaningful task; 
 
 Learners should be empowered to think and take responsibility not only for their 
own, but also for one another‟s learning and total development  
 
To enhance understanding, constructivist teaching involves four things: 
 Encouraging learners to arrive at an answer in different ways 
 Inviting learners to describe how they generated solutions to a learning problem 
 Having learners articulate, defend, refine, and adjust their own strategies to solve 
problems 
 Establishing classroom social norms for guiding learners in listening to others 
ideas and sharing their thinking and solutions with each other (Chen, 2002:256). 
 
Therefore, in this perspective, “teachers are active participants‟ in learners learning, 
through an effective dialogue, in helping to guide and support learning as learners 
endeavour to make sense of new material presented to them in lessons”(Kinchen, 
2003:110). Kinchen (2003) further argues that this dialogue should be thoughtful, 
focused to evoke and explore understanding, and conducted so that all pupils have 
an opportunity to think and to express their ideas. 
 
The main purpose of teaching is to help the learner to gain deeper understanding of 
content and develop their problem solving and cooperative skills (Chen, 2002). 
Teachers are also seen as helping learners make connections between what they 
already know and what they will learn. Kinchen (2003) stresses that in the 
constructivist classroom teachers need to demonstrate sufficient subject knowledge 
and understanding of learners‟ existing knowledge base. Teachers must also not 
abandon the authority which comes from their knowledge of subject matter and their 
responsibility for guiding learner (Amakali, 2007).Similarly Saunderson (2002:2) 
argues that “what children know or believe influences further learning, and this 
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emphasises the different experiences and prior knowledge that each child brings to a 
lesson and how important it is for a teacher not to assume anything”. 
 
Teachers are challenged in engaging students in discovering, problem solving and 
cooperative learning activities (Amakali, 2007).  Teachers are also expected to 
organise their curriculum around big ideas (e.g. primary concepts and broad themes) 
in order to help learners understand concepts as wholes, and relations among 
concepts. This means that a teacher‟s own understanding of the subject matter 
affects learners understanding of the subject. As can be seen, teaching in a 
constructivist manner requires teachers to have knowledge of the structure of a 
discipline as well as its epistemological framework. Such knowledge helps teachers 
in interpreting how learners understand the material. It enables them to develop 
activities that support learners in exploring concepts, hypotheses and beliefs, to 
guide a discussion toward a shared understanding, provide guidance on sources for 
additional formal knowledge, and at times, correct misconceptions (Richardson 
2003). 
 
2.5    Implementation of learner-centred education in Namibia 
Namibian teachers are confident about following a learner-centred approach to 
teaching but often lack knowledge and, in some cases lack motivation to change 
existing classroom practices (Mpofu, 2002).  Mpofu (2002) revealed that although 
some Home Economics teachers held positive attitudes towards LCE and its 
methods, they still used the teacher centred methods and only used the learner-
centred methods of teaching to give learners the opportunity to have control over the 
teaching and learning process. They mostly used the methods of group work, 
discussions and question and answer while, other learner-centred methods were 
seldom used. 
 
The above observation seems to suggests that some teachers are somewhat 
positive about implementing LCE to teaching but often lack knowledge and as many 
authors (Van Graan, 1998:Slaggebert and Greenhalgh, 1999: Mpofu, 2002: NIED, 
2003). Awe, 2007) rightly point out, in some cases teachers lack motivation to 
change existing classroom practices. This lack of motivation could be as a result of 
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the perception by teachers that the change to the use of LCE was mandated from 
the top (Awe, 2007). 
 
2.6 Teachers preparation for learner-centred education 
In order to support the implementation of LCE approach, the BETD was introduced 
into the then Namibian colleges of education. This programme provides learning 
opportunities for student teachers and teacher educators to reflect on and challenge 
traditional conceptions of teacher‟s role, the learners‟ role, subject matter and 
pedagogy (Tatto, 1999). According to Swarts (1999:39), the BETD, 
 
strives to instil an awareness of how to develop a reflective attitude and 
create analytical and critical thinking, understanding of teaching as an 
interactive, shared and productive process enabling the teacher to 
meet the needs and abilities of the individual learning.  
 
Since the goals of my study are to explore teachers‟ perceptions and experiences of 
the learner-centred approach and to gain insight into the teaching strategies used to 
enhance learning it is worth looking at the teachers‟ preparation through this 
programme. 
 
Slabbert and Greenhalgh (1999) and Imasiku (1999) state that the teacher education 
curriculum has been learner-centred both in approach and in content. Despite this, 
Slabbert and Greenhalgh (1999) found that student teachers still had some 
confusion over what LCE really means and that student teachers still preferred the 
safety of teacher centred education. In addition, for the benefit of in-service teachers, 
a learner-centred approach should be a major component of in-service training in the 
form of workshops at regional and national levels, cluster workshops within regions, 
subject meetings and classroom demonstrations (Van Graan 1998; Slabbert and 
Greenhalgh, 1999; Imasiku, 1999). Nevertheless, the adoption of learner-centred 
methods of teaching by the teachers has been slow (Van Graan, 1998). 
 
The Teacher Education Reform Project (TERP) and the National Institute for 
Educational Development (NIED) co-opted in the development of the BETD 
programme to replace, what Dahlstrom (2000) calls, previously unreflective 
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programmes. This education system emphasises reflection (critical self-evaluation) 
by teacher educators, teachers and student teachers.  
 
In order to support the implementation of a learner-centred approach, the then 
teacher education programme, the BETD, was introduced into Namibian colleges of 
education. The LCE provides learning opportunities for student teachers and teacher 
educators to reflect on and challenge traditional conceptions of the teachers‟ role, 
the learners‟ role subject matter and pedagogy (Amakali, 2007).  
 
NIED (2003) noted that the factor of inconsistency is a major constraint in the 
implementation of LCE in Namibia. The Basic Education Teachers Diploma is a 
three year programme that was implemented into Namibia‟s colleges of education in 
1993. The goal was to create a national and common teacher education for basic 
education related to the needs of the nation, the local community, the school, the 
learner and the teacher. The Namibian education system endorsed the philosophy of 
learner-centred education in which the BETD programme prepared students 
teachers so that when they complete their training they should be able to use this 
democratic teaching approach in the schools. One of the aims of BETD was to train 
teachers to be able to use various teaching strategies that are more learner-centred. 
In the policy directive Towards Education for All, the Ministry of Education (1993:76) 
states that: 
 
effective learning is more than simply gathering and memorising 
information. Learners must become skilled at using information not only 
in school or other education programmes but throughout their lives. 
They must as become well skilled in determining what information they 
need to address a particular problem and in gathering that information. 
 
The broad curriculum for the Basic Education Teachers Diploma clearly outlines the 
rationale for the teacher education programme in Namibia. The rationale is 
congruent with the philosophy of the education system in Namibia. For example it 
emphasizes among other things the move away from teacher centred to a learner-
centred teaching approach, a move away from a fragmented education system to a 
national education system, to strike a balance between professionalization and 
academic knowledge. The BETD has its own aims and objectives which are 
congruent with the rationale for the teacher education system. In a nutshell, the 
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programme was aimed at preparing teachers who would respect the culture of the 
Namibian people, teachers who respect the constitution of the republic of Namibia 
and teachers who will promote active participation in their learners. The graduates of 
BETD are also expected to bridge the gap between the school and the community.  
 
The goal of the BETD was to provide a national and common teacher preparation 
related to the needs of basic education, the educational community, and the nation 
at large. It strives to foster understanding and respect for cultural values and beliefs, 
social responsibility, gender awareness and equity. It also strives to instil an 
awareness of how to develop a reflective attitude and creative, analytical and critical 
thinking, understanding of learning as an interactive, shared and productive process, 
and enabling the teacher to meet the needs and abilities of the individual learning 
(MBEC and MHEVTST, 1998). 
 
The key question which guided the design and development of the BETD 
programme were: how do student teachers learn best? What do they need to learn? 
The BETD adopts different methods of teaching and learning best suited to the 
student teachers. In this regard, the teacher has a crucial role to play- not only as 
teacher and instructor, but also as facilitator, enabler, mentor, tutor, and counsellor. 
The BETD has been designed to take into account the different ways in which 
students learn, and the fact that learners all bring different experiences, different 
conceptions and values, and their own strengths and weaknesses. The programme 
encourages the learning teacher to explore, formulate and to test out ideas (Zeichner 
and Dahlstrom, 2001). 
 
BETD is a three year programme that was offered at the four colleges of education 
(Ongwediva, Rundu, Caprivi, and Windhoek) in Namibia from 1994 until 2010. In 
January 2011 these four colleges were merged into University of Namibia and are 
now faculty of education to the University of Namibia.  
 
The BETD teacher education programme emphasises a mixture of the participatory 
approach and the transformational approach. The participatory or inquiry-oriented 
approach, “...much less common in Africa....”  (Zeichner and Tabachnick, 2001), 
prepares teachers to analyse and reflect on their teaching practices, while the 
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transformational or social-reconstructionist approach sees teaching and learning as 
“vehicles for promoting greater equity, humanity, and social justice in the classroom, 
the school and the society.”Unlike pre-independence teacher education, post-
independence teacher education expects teachers, through inquiries about their own 
teaching practice, to play an active role in the process of learning to teach (Zeichner 
and Tabachnick, 2001). 
 
2.7   Teachers’ understanding of learner-centred education 
Research and monitoring conducted with teachers and teacher educators‟ 
perceptions and practice of learner-centred education; reveal that although many 
teachers are familiar with the term, only a few of them have an understanding of the 
concept and its implications. For example, Van Graan (1998) indicated that most 
teachers were aware of the term learner-centred education but many perceived it to 
be equivalent to group work activities. She however noted that the teachers used 
various techniques in their teaching to support learners in their learning but they did 
not necessarily perceive these techniques to be learner-centred.  
 
She pointed out that few of the observed group work activities reflected real co-
operative learning where there was an authentic sharing of knowledge, or support of 
one another in learning. In most of the observations she conducted learners worked 
individually whenever there was an opportunity. Van Graan (1999) concluded that 
classroom practice was beginning to change but in most cases, in a superficial way 
simply by inclusion of group work as a method. 
 
According to Awe (2007:10), 
while the use of learner-centred teaching is going on fairly smoothly in 
some educational institutions, problems are being experienced. For 
instance, the official meaning of the learner-centred approach to 
learning does not seem to be focused enough to guide the practicing 
teachers in the schools. 
 
She also indicated that there exists a lack of integration of concepts especially 
between learner centeredness and assessment. Even the implementation of LCE 
has not been learner-centred. Hence, leaner centred teaching implies different things 
to different teachers. 
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However, Van Harmelen (1999) noted that there are many myths or misconceptions 
that have come to be associated with the LCE theory and that learner-centred is 
interchangeably used as child centred by teachers. She argued that child centred 
education (CCE) is essentially linked to a particular perception of childhood, whereas 
learner-centred education is concerned with how learning occurs and how 
knowledge is acquired by all learners. 
 
Van Harmelen (1999) further urged that as long as teachers hold on to this myth of 
LCE to be CCE, their practice will not be learner-centred but child centred. She 
further noted that the myth of CCE has infiltrated the learner-centred classrooms and 
thus, have affected the practice of teachers. Since current educational reform 
processes promote the term LCE rather than CCE, we must assume the educational 
reform in Namibia, as elsewhere, is located in a theory that differs from child centred 
education. Therefore, teachers are expected to change their classroom practice 
accordingly. 
 
In Namibia learner-centred education is underpinned by the learning theory of social 
constructivism which argues that learners can, with help from adults or peers who 
are more advanced, grasp concepts and ideas that they cannot understand on their 
own (Epstein, 2005). This means that the teacher may guide learners as they 
approach problems, may encourage them to work in groups to think about issues 
and questions, and support them with encouragement and advice. 
 
Awe (2007) views a learner-centred curriculum as holistic in nature because it is 
integrated. Integrated and holistic refer to the notion of connectedness in the sense 
that the learner will be able to make connections of what he/she learns. While 
Imasiku (1999), indicated that learner-centred education focuses on the learner and 
not the teacher, which has implications on the role of the teacher and the teaching 
approach in terms of teaching and learning, for instructional materials, and for the 
way teaching is organised. The teacher has to become a coach or a guide rather 
than an expert. The learners are to be empowered to think and take responsibility 
not only for their own but also for other people‟s learning and development. 
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2.8Learner-centred methods of teaching 
 A number of methods are associated with LCE and no single method is superior, 
particularly in terms of student performance. Consequently, in LCE, methods of 
teaching must be matched to objectives and intended tasks for efficiency and 
effectiveness. Some learner-centred methods of teaching which are mostly relevant 
to teaching and learning of Accounting are discussed below (Awe, 20007): 
 
 Individualized methods:  In this method learners complete tasks according to 
their ability levels and proceed with learning at their own pace. There are two 
types of individualized learning: 
 
-  Highly structuredindividualized learning is when learners proceed through a 
sequence of learning tasks at an individual pace at an appropriate level of 
complexity. 
-  Unstructured learning is when learners pursue and resolve problems of their 
interest.  
 
The individualised methods of learning give learners the opportunity to perceive and 
resolve personal interests. It also meets learner‟s needs more appropriately and 
allows for progress at learner‟s own pace because some tasks can be done outside 
school hours (Barnes, 1999). The individualized approach is mostly appropriate for 
Accounting which may involve practical and research work (Brandes &Ginnis,1996). 
 
 Group work 
Group work is a technique that uses interactions between learners as part of the 
learning process. Learners are divided into groups of three or four depending on the 
size of the class. The advantage of group work is that it gives students the 
opportunity to work together and learn from each other (Brandes&Ginnis,1996).It 
also serves as a substantial pillar of leaner centred education, since it balances 
efficiency and inefficiency in preparation and presentation, but there is no question of 
its potential contribution to more effective learning and more confident learners and 
teachers if it can be done well. In group work, responsibilities are shared among 
members of the group and, as such, learner‟s become accountable for their own and 
each others‟ learning (Engelbrecht, 2000). 
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 Interactive method 
This is a purposeful and deliberate encouragement of interaction either between the 
teacher and the learner or among the learners.  Interactive methods enhance and 
improve thinking skills and oral expression for learners. There are two main kinds of 
interactive methods of learning: 
 
-  Class discussion: Class discussion can take place before, during and after the 
lesson. Warren (1996) concludes that discussion by the whole class or in small 
groups helps learners to apply their own knowledge. He further notes that it also 
provides practice in speaking, listening, questioning, critical thinking and 
interpersonal skills.  
 
-  Question and answer:  This method can be used to link what was learnt 
previously to new information. It can also be used to direct the attention of students 
to what is being presented as well as arousing interest, thereby stimulating learners. 
This method could be learner to learner and could be also teacher to learner but 
whichever the case, the aim is to foster active learner participation, encourage 
interaction and socialisation between the teacher and the learners. Questioning 
monitors learner‟s learning and encourages their involvement but may cause anxiety 
for some (Engelbrecht, 2000).  
 
 Project work:  This is a technique where learners can be given a chance to 
do some studies on certain topic. Project work can be individual, pair or group 
based. The main objective of assigning project work is to foster better learning 
and encourage active participation (Awe, 2007). 
 
 Problem solving and discovery learning:  This is a process whereby 
learners are actively involved, either as individuals or in groups finding and 
determining answers to questions or solving problems. These methods are 
effective in promoting the understanding of content as well as the thinking 
processes involved in learning. These methods also help learners to think 
about their problem solving methods (Awe, 2007). 
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 Peer tutoring:  This process requires careful planning and monitoring by the 
teacher. It utilizes differences in student expertise and encourages student 
involvement. It also fosters co-operation among learners which in turn 
enhances better performance (Engelbrecht, 2000). 
 
 Debate:   In this process learners are divided into two groups which will work 
on a certain topic. Each group prepares theist views to oppose the views of 
the other group. This is then followed by a whole-class discussion. The 
advantage of debate is that it leads to the development of the self-image of 
the learner. It also allows for shifting of the focus in the teaching-learning 
process from the teacher to the learner (Engelbrecht, 2000). 
 
 Simulation: Using the Simulation approach, learners confront a scaled-down 
approximation of a real-life situation. Simulation allows realistic practice 
without the expense or the risks otherwise involved. It may involve participant 
dialogue, manipulation of materials and equipment, or interaction with a 
computer (Awe, 2007).  
 
It can be used for acquisition of information, improvement of new processes, and 
identification of alternatives in decision-making. Simulation can be used for 
acquisition of information, improvement of new processes, and identification of 
alternatives in decision-making. It can also build positive values and attitudes in 
learners (Awe, 2007). 
 
 Field trips:  This is the logical extension of bringing part of the world into the 
classroom by taking the class into the real world. Field trips also provide 
students with cultural experiences available in no other way. It should be directly 
relate to an ongoing unit of work. Learner involvement during each step of 
planning a field trip helps generate interest and makes the trips more worthwhile 
(Engelbrecht,2000). 
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2.9 Problems encountered in the implementation of LCE in Namibia 
A study by O‟Sullivan (2004) in Namibia indicated that learner-centred approaches 
were not implemented in the classrooms because of deficiencies in teachers‟ 
professional capacity i.e. inadequate knowledge at the time of the study, limited 
resources, cultural factors and learner background.  
 
Barends (2004) also found that lack of training and confidence among teachers was 
one of the obstacles in the implementation of LCE. He concludes that one of the 
ways of addressing the problem would be to involve teachers in the strategic work 
and planning in the school and through that they will in turn gain more power over 
their own development and classroom practices. He further suggested that teachers 
need more training in order to understand the difference between LCE and teacher 
centred education. 
 
Awe (2007) is of the opinion that LCE practices can only improve in the classroom 
when teachers are ready to embrace the reform and that teacher‟s reflection can 
help foster the understanding and practice of learner-centred methods of teaching in 
the classroom. Awe concludes that teacher reflection can improve their learner-
centred approach to teaching. 
 
Chaka (1998) asserts that in order for LCE to be effective in Namibian classrooms, 
practical teacher education should include learners and parents so that the 
education system becomes holistic one that focuses on all of the educational and 
developmental needs of the learner. 
 
2.10 Summary 
From the literature reviewed, it is evident that many teachers in Namibia are familiar 
with the term “learner-centred education “but are slow in adopting the learner-
centred methods of teaching in their classroom. Also, the discourse of learning has 
not changed widely, despite the inclusion of the LCE in the teacher training 
curriculum and the MOE‟s efforts in offering INSET programmes for the on-the-job 
training of teachers on how to teach using the various learner-centred methods of 
teaching.  
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This chapter has given a brief overview of constructivism, Basic Education Teachers 
Diploma, active learner participation, strategies for learner-centred education, 
teachers understanding of LCE, Learner-centred method of teaching, Training 
teachers in the implementation of LCE, Implementation of LCE,problems 
encountered in the implementation of learner-centred education and conclusions. In 
the next chapter, I discuss the research design and methodology used in this study. 
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CHAPTER THREE 
A THEORETICAL EXPOSITION OF THE RESEARCH 
DESIGN 
3.1 Introduction 
In Chapter One, an introduction to the study was explained that included the 
background and rationale for the study, problem statement, the purpose of the study, 
limitation of the study, delimitation, research design, ethical considerations and 
outline of the research report. In Chapter Two, a literature review was provided 
focusing on constructivism, the conceptual framework for the study, a learner-
centred teaching approach, the Basic Education Teachers Diploma (BETD), active 
learner participation, teachers understanding of learner-centred education, training 
teachers in implementing learner-centred education and problems encountered in 
the implementation of learner-centred education. 
 
In this chapter, the research paradigm and methods appropriate to the research 
study will be discussed. I specifically describe the research design, methodology, 
measures for ensuring trustworthiness, the literature control, some ethical issues, 
limitations, and delimitations of the study. I will also briefly look at the problem 
statement, purpose of the research and the research questions that were introduced 
in Chapter One by teachers has not been measured in all areas in Namibia. 
 
3.2 Problem statement 
Teachers are expected to base their classroom practice on learner-centred 
principles, which promote democratic pedagogy and active learning (Van 
Graan,1998). Learner-centred education has been in force in all schools in the 
Republic of Namibia since 1996. Progress towards adoption of learner-centred 
methods of teaching by teachers has not been measured. It is against this 
background that this study investigated the knowledge and practice of learner-
centred methods of teaching in selected Secondary Schools in Omaheke Region in 
Namibia. 
 
3.3 Purpose of the research 
The primary purpose of this study was to examine how practising teachers 
understand the principles of learner-centred education and to ascertain any 
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challenges the teachers face, or perceive that they may face, in implementing 
Learner-Centred Education (LCE) practices.  
 
The secondary purpose of the study was to determine if there is any room for 
improvement as to how LCE is being implemented in the selected schools and to 
make recommendations for such improvement. In order to address the concern of 
the study, some goals and objectives in the form of research questions, have been 
formulated. These are discussed in the following section.  
 
3.4Research Questions 
In order for the study to attain the two purposes mentioned above, the following 
research questions were formulated:  
 
Primary research question: How do Namibian teachers understand and/or implement 
the concept of leaner-centred education? 
 
This research question was further divided into three specific sub-questions, which 
guided the collection of the data relevant to the study. These are as follows:  
 
 What are the perceptions and practices of these teachers regarding learner-
centred education? 
 What constraints and problems do these teachers experience, or imagine they 
will experience, in teaching in a learner-centred way? 
 What support is available and/or needed to enable these  teachers to 
implement learner-centred teaching practices? 
 
3.5Research design 
This study focuses on teachers‟ understanding and experiences of learner-centred 
education, and the strategies they use to make their classroom practices learner- 
centred. The aim of the study is to obtain detailed information of teachers‟ in selected 
schools in Omaheke Education region understandings and perceptions of learner- 
centred education. I observed how teachers implemented learner-centred strategies 
and then analysed this in light of some of the principles of learner-centeredness 
identified in the literature and promoted by Namibia‟s education policy. 
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A qualitative research approach was appropriate for this study because data 
collected was in the form of words and behaviours as they occur in their natural 
environments (Johnson and Christensen, 2004).Creswell (2005) defines a research 
design as procedures for the collection, analysis and reporting of 
research(Creswell,2008:59). 
 
3.5.1 Qualitative approach 
Qualitative research is a type of research that is used to discover phenomena. In 
qualitative research, the researcher collects extensive narrative data, sometimes 
over an extended period of time in a naturalistic setting. Qualitative researchers 
study things in their natural settings, attempting to make sense of, or interpret, 
phenomena in terms of the meanings people bring to them (Gay & Airasian, 1996). 
 
Spaulding and Voegtle (2006) describe qualitative research as interpretive in nature. 
Generally qualitative research is regarded as the type of method which aims for 
systematic descriptions of individuals and systems and is concerned about the 
subtleties of meaning and processes. 
 
Qualitative research involves a constructivist, interpretative and naturalistic 
approach, which means that the researcher attempts to study participants in their 
natural settings in order to gain further insight and make sense or interpret the 
participants‟ deeper understanding of specific phenomenon (Creswell, 2005). 
 
Airasian (2000:205) describes qualitative research as having the following 
characteristics: 
 
 Naturalistic: qualitative research aims to study the real world situation as it 
unfolds naturally.  
 Inductive:  qualitative research begins by exploring open questions rather than 
testing theoretically derived hypotheses.  
 Holistic perspective: the whole phenomenon under study is understood as a 
complex system that is more than the sum of its parts.  
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 Qualitative data: qualitative research uses direct quotations capturing people‟s 
personal perspective and experiences.  
 
In this study, I observed the accounting grade ten teachers in their natural settings 
as they taught their classes. I did not commence this study with a hypothesis about 
how the teachers implement LCE, but rather I approached it with an open mind since 
I was genuinely interested in understanding their perceptions. 
 
3.5.2 Role of the researcher 
In qualitative research the researcher is the primary instrument for data collection 
and analysis. The researcher role is to gain an understanding of the social and 
psychological phenomenon from the participants own perspective. In explaining the 
task of the investigator, Lodico, Spaulding and Voegtle (2010:161) suggest that 
qualitative investigators should strive to develop close and trusting relations with the 
participants. The researcher plays an important role in convincing the participants‟ to 
participate without any hesitation or fear in the interview or observation process. In 
this study as a qualitative investigator an attempt was made to build good and 
trustful relationships with all the teachers interviewed. As I needed to explicate the 
behaviours and responses of the participating educators, it was important to me to 
be mindful of my role as the major instrument in gathering and analysing of the data. 
 
The importance of the researcher‟s social relationship with the participants‟ requires 
that studies identify the researcher‟s role and status within the group. The preferred 
research role is that of a person who is unknown at the site or to the participants‟, in 
other words, an outsider” (McMillan& Schumacher: 2001:416). In this study, I did not 
know the participants prior to the data gathering. 
 
According to Walford (2001:62) the researcher does not simply choose an 
appropriate role and adhere to it throughout the project, nor is it possible to think in 
terms of a single role, no matter how dynamic, for variety of roles must be adopted 
which will vary with the different individuals with whom the researcher interacts.  
 
According to phenomenologists what the researcher observes is not a reality but an 
interpreted reality (Welman & Kruger, 1999).The researcher is always acquitted with 
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all the information or data as he is fully involved in the research process. As a result 
of this the researcher is perceived as having theoretical sensitivity.  
 
The credibility of the research report relies on the confidence the readers place in the 
researcher‟s ability to be sensitive to the data, as well as the researchers‟ ability to 
make sound decisions in the field. The researcher should be able to respond to the 
environment, interact with a given situation, collect information on a number of levels 
simultaneously, process data as soon as it becomes available, provide immediate 
feedback and request verification of the data, and exploring unexpected responses ( 
Lincoln &Guba, 1995).  The researcher is knowledgeable, informed and conversant 
regarding the research topic, asked clear and simple questions, and was sensitive to 
extremely emotional issues, being open and objective to what was said and by being 
active listener (Welman& Kruger, 1999:197) 
 
I have been a teacher for more than seven years and feel that I have gained  
extensive experience and knowledge in the education field. Having being trained as 
a teacher in the than new education system I am the right person to research on this 
topic with sensitivity and insight. 
 
3.5.3 Interpretive Paradigm 
Since my study explores the perceptions and experiences of the participant 
teachers, it follows that the interpretive paradigm is suitable for this study. According 
to Bassey (1999), “interpretive research places more emphasis on understanding the 
phenomenon under study through looking closely at people‟s words, actions and 
records”. Interpretive researchers believe that reality is in the minds of people; it is 
internally experienced and constructed through social interaction and interpretation 
(Bassey, 1999). Adopting a similar understanding, van Rensberg (2001) explains 
that knowledge is constructed in the minds of people active in the research process. 
Therefore researchers should attempt to understand the complex world of lived 
experiences from the point of view of those who live it. All in all, interpretive 
paradigm is concern with meaning and it also seeks to understand social members‟ 
explanation of a particular situation. 
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The purpose of the interpretive paradigm is to describe and interpret the phenomena 
of the world in attempts to get shared meanings with others (Bassey 1995; 
Ipangelwa: 2000). McFarlane (2000) adds that interpretive research will normally be 
framed by meanings given to phenomena by both the researcher and those 
participating in the study. Meanings are therefore not based on the interpretation of 
the researcher alone. Janse van Rensburg (2001) further describes the term 
interpretation as a search for deep perspectives on particular events and for 
theoretical insights. This study is interpretive in nature because it explores the views 
and perceptions of the participant teachers. It further interprets these teachers‟ views 
and perceptions in an attempt to share meanings with others who might be equally 
concerned about the implementation of Learner-Centred Education in Namibian 
schools. 
 
Interpretivists regard people as agents of creation of meaning in their settings and 
these meanings are valuable and useful for research (Janse van Rensburg, 2001). 
People‟s interpretations and interactions with their situations create reality. 
Kierkegaard (2001) describes the interpretive research paradigm as follows: 
“Interpretation is a search for deep perceptions on particular events and for 
theoretical insights. It may offer possibilities, but no certainties, as to the outcome of 
future events”. 
 
MacFarlane (2000) stresses that social reality is not only made up of experiences 
and perceptions, but is also influenced by underlying structures and the effect social 
relationships have on individual perceptions. Therefore, structures and social 
relationships should also be considered even when the individual concerned might 
be unaware of them. 
 
While this study is concerned with LCE, my interest was to listen, to share and to 
understand how the participants experienced and perceived the process and 
outcome of LCE in their classrooms. To have a deeper understanding of my 
participants‟ situation, I observed each participant present one lesson. 
 
 
3.6 Methodology 
The methodology employed in the study will now be discussed. 
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3.6.1 Sampling  
I decided to utilize purposive sampling, since it is the normal approach with 
qualitative research. Welman & Kruger (2001) state that in purposive sampling, the 
researcher selects the case on the grounds that satisfy her/his needs. This is a non-
probability sampling technique in which the researcher solicits persons with specific 
characteristics to participate in a research study (Johnson and Christensen, 2004).   
 
My ideal population was all Namibian teachers. However, due to vastness of the 
country and lack of financial resources and time to cover the entire country, I 
narrowed my study from 13 regions to one region. The region that I visited was 
Omaheke education region. The reason for having chosen Omaheke is that is the 
region where I come from and where I attended my secondary level and is a region 
that I know very well. Due to logistical constraints I selected9 schools out of 13 
secondary schools in Omaheke and only to focus on Grade 10 accounting teachers 
in Omaheke Education region at these schools. The sample of this study was nine 
Grade Ten Accounting teachers in Omaheke Education region. The biographic 
information about the participant teachers are presented in Table 3.1 below.  
 
Table 3.1 Biographic details of participants 
Pseudonym for school Qualifications Years teaching               Male Female 
Elephant BETD 0-7  X 
Lion B-TECH 0-7 X  
Leopard B-TECH 15-20 X  
Giraffe FDE 0-7 X  
Oryx BETD 0-7  X 
Kudu BETD 0-7 X  
Zebra BED 8-14 X  
Rhino BETD >20 X  
Buffalo BETD 8 -14 X  
 
3.6.2 Data collection procedure 
Data in this study were generated through observations, interviews and 
questionnaire. This study focuses on examining the knowledge and practice of 
learner-centred education by selected teachers in the Omaheke region. The aim of 
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this research was to obtain more information from the selected schools on teachers‟ 
understanding and perceptions of learner-centred education.  
 
In order to determine the level to which the selected teachers were implementing a 
learner-centred approach, an observation of the accounting Grade 10 teachers was 
conducted. Two lessons per teacher were observed, making a total of 18 lessons 
observed. A questionnaire was also given to all teachers whose lessons were 
observed (Appendix F).Each teacher was separately interviewed (Appendix D). 
 
 Classroom Observation 
Observation was the primary data generating instrument for this research study. 
Merriam (2001:96) asserts that observations are used in conjunction with interviews 
and questionnaires as a means to triangulate emerging findings. Merriam (2001) 
further explains observation as “a purposeful, systematic and selective way of 
watching and listening to an interaction or phenomenon as it takes place”.  
 
After having obtained participants‟ consent, I carried out the observations. This 
method allowed me to be personally involved in the situation under investigation. In 
carrying out the research, I used a classroom observation checklist and notes were 
recorded to supplement the observation checklist. Using the observation checklist, I 
observed Accounting grade ten teachers while teaching in the classroom, how the 
teacher practised learner-centred methods of teaching in the natural setting of the 
classroom, the type of interactions between the teacher and the learners, and 
amongst the learners and how participative the learners were during the lesson. 
Also, none verbal communication, tone, gestures, concrete details and verbatim 
comments were included (Sowel, 2001).Nine schools were visited and nine teachers 
each with one lesson was observed. In total nine lessons were observed in a 
classroom. In addition, the duration of each lesson was 45 minutes and the 
Accounting teachers were not forewarned of the exact day of the researcher‟s visit to 
do the classroom observations in their particular class. 
My observation period lasted for two weeks. I designed an observation sheet to 
record the data (see Appendix F). On each observation sheet I noted the date of 
observation, name of the school I observed and participants present. Prior to the 
observation sessions, all teachers involved were addressed by the researcher in 
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order to inform them that the observation was for research, but not for evaluation, 
purposes. Teachers were also given a chance to openly discuss the study with the 
researcher. 
 
According to Bell (1987:88) “direct observation may be more reliable than what 
people say in many instances, therefore, the researcher felt that this method would 
clearly reflect what took place in the classes of the subjects. My observation focused 
on the practical aspects of these teachers‟ classroom practice. It enabled me to 
examine, describe and understand aspects of learner-centred education used by 
these teachers. In my observations I tried to capture events and behaviours as they 
occurred in all lessons I observed. During the observations I built up a continuous 
record of events, issues and occurrences. The participant teachers were allowed to 
reflect upon the observations made, by reading the field notes to determine if the 
interpretations were correct. This also allowed them to indicate what parts of their 
contributions to the study they wanted to be included in the final research report. 
 
 Questionnaire 
The second instrument used in collecting the data relevant for this study was a 
questionnaire. This is a form used in survey designs, which research participants 
complete and return to the researcher. The participants choose answers to questions 
and supply basic personal or demographic information (Shank, 2006).  
 
A questionnaire is a self-report data collection instrument that each research 
participant fills out as part of a research study (Shank, 2006). According to Johnson 
and Christensen, (2007) the reason for using the questionnaire in the study is to help 
the researcher elicit knowledge and experiences. I used the questionnaire to elicit 
knowledge and experiences of learner-centred education of accounting grade ten 
teachers in Omaheke Education region. 
 
The questionnaire (see Appendix E)used in this study consisted of both closed and 
open ended questions, meaning that some questions was straight forward and some 
needed more explanation. The questions in Part I consisted of demographic 
questions.  Part II of the questionnaire focused on the participants‟ knowledge of 
LCE, Learner-centred methods of teaching and the type of training they had received 
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on LCE. Part III consisted of questions about the teachers‟ practice of learner-
centred methods of teaching Grade 10 Accounting in the classroom and the 
classroom environment, the problems they encounter and how they solved such 
problems. Part IV of the questionnaire dealt with the views and attitudes of 
accounting teachers towards learner-centred teaching methods and questioning 
styles. Data from the questionnaires informed the study about the effectiveness of 
the teachers‟ approaches to learner-centred teaching methods. 
 
Participants in a questionnaire can respond to questions with assurance that their 
responses will be anonymous because they complete the questionnaire without 
necessarily writing their names. This makes the data collected through questionnaire 
more trustful than that collected in a personal interview, especially when addressing 
sensitive or controversial issues. 
 
Another advantage of a questionnaire is that pre-determined closed-ended 
responses can give useful information to support theories and concepts in the 
literature. The open-ended responses further permit the researcher to explore 
reasons for the closed-ended responses and identify any comments that participants 
might have beyond the responses to the closed-ended questions (Johnson & 
Christensen, 2004). 
 
The drawback of a questionnaire as an approach to doing research is that it gives 
many responses, some short and some long to analyse. Typically, qualitative 
researchers look for overlapping themes in the open-ended data and some 
researchers count the number of themes or the number of times that the participants 
mention the themes (Creswell, 2008). 
 
Dowson and McLenerney (2001) identified at least one disadvantage of a 
questionnaire. They argue that the majority of people who receive questionnaires do 
not return them. This means that there is likely to be low return rate and the people 
who return them are not necessarily representative of the originally selected sample. 
Also, added Dowson and McLenerney (2001), people‟s responses reflect reading 
and writing skills and perhaps misinterpretation of one or more questions. Therefore 
the researcher is apt to gain only limited and possibly distorted information. 
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However, in this case this disadvantage did not apply, since the sample was very 
small and I personally administered the questionnaires. 
 
The questionnaire was used to gather data from accounting teachers at selected 
schools in Omaheke Region. I gave questionnaires to the teachers and requested 
them to answer in my presence. I did this in order to ensure that teachers do not 
consult other sources for their responses but that they provide their honest views 
and opinions about the phenomenon under study.  I am aware that this form of 
administration did mean that the teachers could not give anonymous responses, but 
since we had built up a relationship of trust, this was not an issue in this case. 
 
 Interviews 
I found interviews appropriate for my study as they enabled me to explore the lived 
experience of my respondents and further explore their responses to the 
questionnaires.  
 
As my goal was to investigate teachers‟ perceptions and experiences I employed 
interviews to generate data. Cohen (2000:267) claims that interviews enable 
participants, to discuss their interpretations of the world in which they live and to 
express how they regard situations from their own point of view. In these senses the 
interview is not simply concerned with collecting data about life, it is part of life itself, 
its human embeddedness is inescapable. 
 
In this study, the interviews focused on the individual perceptions and experiences of 
the participants with regard to learner-centred education. The main purpose of 
interviews is to obtain a special kind of information from respondents. Patton 
(2002:340) contends that we interview people to find out from them those things we 
cannot directly observe. We cannot observe behaviour that took place at some 
previous point in time. We cannot observe situations that preclude the presence of 
an observer. We cannot observe how people have organised the world and the 
meanings they attach to what goes on in the world. We have to ask people questions 
about those things. The purpose of interviewing, then, is to allow us to enter into the 
other person‟s perspective. 
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As far as interview can yield a great deal of useful information, interviews were 
conducted to enrich the data obtained from the observations and also to gather 
descriptive data in the subjects own words so that the researcher could develop 
insights on how subjects interpret some pieces of the world. Sowel (2001) states that 
one major advantage of an interview is its adaptability. For example, the interviewer 
can follow up ideas, probe responses and investigate motives and feelings, which 
the questionnaire can never do. The way in which the response is made (the tone of 
voice, facial expression, hesitation, etc.) can also provide information that a written 
response usually conceals. Also, questionnaire responses have to be taken at face 
value, but a response in an interview can be developed and classified. 
 
Interviews were conducted with the teachers after the lessons presentations were 
observed. Hence, the interviews were exploratory andprobing played a vital role in 
soliciting more information and clarifying issues during the interview process. Before 
each interview I made sure that the respondents were at ease and comfortable by 
making it clear to them that what we were going to engage in was not an 
interrogation of some kind but rather an ordinary conversation about an educational 
phenomenon.  
 
During the interviews I posed the following open-ended questions; 
 Tell me what you know about learner-centred education and what experience 
you have of it? 
 What problems/concerns/barriers do you have in implementing learner-centred 
education? 
 What suggestions do you have for helping you to overcome these 
barriers/problems? 
 
To make comparison possible, the same questions were asked to all participating 
teachers in all nine selected schools during the interview process. The interviews 
were recorded with the permission of the participants and transcribed at a later 
stage. Three open-ended questions were developed around learner-centred 
education.  
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To encourage openness and honesty during the interview process, the following was 
made clear at the beginning: 
 
 All interview evidence in the form of notes and audio cassette tapes were 
considered highly confidential,  
 Participants were presented anonymously in written reports  
 All opinions expressed were treated confidentially 
 Participants were given the right to check any notes written or recorded during or 
after the interview, to consider whether the notes were a fair, relevant and 
accurate account of what had been observed. 
 
3.6.3 Data analysis  
I analysed the data using qualitative data analysis techniques such as looking for 
categories and checking for regular patterns of events and themes (Kasokonya, 
2007) that addressed the research goals. I proceeded by examining the interview 
transcripts as well as my notes from the documents I analysed and the observation 
to identify appropriate categories for sorting the data.  
 
I thus employed a generic qualitative research approach to analyse the data 
collected. Anderson (1998:158) explains that this approach is used to “organise the 
data into descriptive themes that emerged during the data collection and preliminary 
analysis.” After the first interview i started to present the data collected.  
 
This helped me to work with the data because the data were not piled up. This 
approach also helped me to identify significant issues early in the process, and 
focused me on what to look for in subsequent data gathering sessions.First, I read 
through the data to search for emerging themes. After identifying the themes I sorted 
out the data placing them under the relevant themes.  
 
Observations were sequenced chronologically, and this was made possible by the 
field notes that I took during the observation sessions. The observation of each 
participant was used to identify the key issues which were then described. The 
purpose was to identify patterns and to relate them to the research questions and the 
themes that emerged from the interviews  
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3.7 Literature control 
The literature control was done by comparing the research findings with the literature 
and to get the real answer to the research questions. In qualitative research the 
researcher always tries to show that the research findings support the current ideas 
or vice versa (Creswell, 2005). 
 
3.8 Measures for ensuring trustworthiness 
In qualitative research, trustworthiness refers to the truth and accuracy of the 
findings and interpretations of a research conducted (Creswell, 2008). Researchers 
employ various validation procedures to check the accuracy of research. 
 
Guba and Lincoln (1985) developed a model for assessing the trustworthiness of 
qualitative data and to confirm the authenticity of the findings of this study. This 
model is based on the four criteria that ensure trustworthiness in a research study. 
These are: truth-value, applicability, consistency and neutrality.  
 
The following descriptions of each of the criteria have been adopted from Guba 
(1985). 
 
 Truth value: This criterion determines whether the researcher established 
confidence in the truth of the findings for participants and the context in which 
the study was undertaken. In order to ensure that it was attained, proper time 
was set aside to gather information and a proper good relationship was 
established between the researcher and the participating teachers. 
Triangulation was used to verify and validate information. 
 
 Applicability: This refers to the degree to which the results of the study can 
be applied in similar context, on different participants. Purposive and 
availability sampling was used to achieve applicability, meaning that the 
participants teachers were selected on the basis of their ability to provide rich 
information on the topic. 
 
 Consistency: Consistency refers to the extent to which the findings would be 
consistent if the enquiry were to be replicated with the same participants or 
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with different participants in a similar context. In order to ensure that it was 
attained, consistency was maintained throughout the research process by 
asking the same questions, and using the same approach of observation. 
 
 Neutrality:  Neutrality refers to the extent to which the research findings and 
the perspectives of the researcher are unbiased. In order to ensure neutrality, 
the researcher maintains a strict neutral position and not trying to enforce his 
views onparticipants. I tried to do these at all times. 
 
3.9 Ethical considerations 
Conducting research in an ethical manner is an important responsibility of every 
researcher. Research ethics relate to issues of accuracy, confidentiality, breadth of 
consultation, rights of access and continuity of purpose (Epstein, 2002).  
 
Cohen (2000) argues that, as the first step conducting a research study, every 
researcher needs to get permission to have access to the institution where the 
research is to be conducted. The next paragraph is a discussion of the steps that I 
had taken in my study to ensure that it was done in an ethical manner.  
 
I gave written information letters to the Educational director of Omaheke Region, 
requesting permission to go to schools in the region, for observations and to 
interview some of the Grade 10 Accounting teachers. This permission was granted in 
writing. A copy of the consent letter from the Director was given to the school 
principal to show that I got permission conduct the study in that particular region.  
 
I also gave a written letter to the principals of the selected schools, informing them 
about the study and further requesting them to allow me to talk to the Grade 10 
Accounting teachers to be able to be interviewed and observed.  
 
During the data collection process I informed my participants‟ of the purpose of my 
research and that their involvement in the study is voluntary, in that, he/she has the 
right to withdraw at any given time if he/she so wish. Cohen (2000:51) defined 
informed consent as “the procedures in which individuals choose whether to 
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participate in an investigation after being informed of facts that would be likely to 
influence their decisions.” 
 
In this study the teachers participated voluntarily. Nobody was forced to be 
interviewed or observed. Teachers did not sign any written consent form as i did not 
request them and they felt is not necessary as they fully trusted me. In order to 
ensure anonymity I did not use the real names of the schools and teachers handling 
and discussion of the findings. Instead, I assigned them some pseudonyms. 
 
In conclusion it is a professional requirement for a researcher to know that one‟s 
work does not in any way constitute any injustice to anyone, but is a true reflection of 
the findings and undertakings of the study (Bassey;1999). 
 
3.10Limitations 
The number of participants does not present a fair picture of the Accounting Grade 
10 graduates in Omaheke Education region and in the whole country. Therefore one 
should not generalise the findings of this study to other Accounting teachers in 
Namibia, other than the teachers who participated. 
 
3.11 Summary 
In this chapter the research design appropriate for this study was described. It was 
explained that the study took a qualitative approach, in which data were obtained 
through interviews, questionnaires and observation. An overview was given to the 
study participants who were interviewed to determine if there was mutual 
understanding with regard to the role of Grade 10 Accounting teachers in the 
learner-centred approach. The instruments used in the study, observation sheet, 
questionnaire, and interview guide were discussed. Finally a description of how the 
data were analysed was presented.This chapter forms the basis for the 
followingChapter, 4, which deals with the data analysis and the discussion of key 
findings of the research  
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Chapter Four 
Presentation and Interpretation of the Findings 
 
4.1 Introduction 
The Namibian Education system requires teachers to consider the learner-centred 
approach in their teaching activities. These studies explored how accounting 
teachers in Omaheke Region in Namibia, were using learner-centred approaches in 
their day to day pedagogic practices. In this chapter the findings will be presented in 
the narrative format, supported with verbatim quotations from the transcribed 
interviews. The main themes identified will be discussed and presented separately. 
In addition, the findings will be contrasted and supported with relevant literature for 
the purpose of substantiation. In order to ensure that the information collected on the 
knowledge and practices of the participant teachers was reliable and consistent, I 
used several sources of data collection, namely a questionnaire, a face to face 
interview and classroom observations of the participants. 
 
4.2 Discussion of important biographic data of participants 
A total of nine schools that offer accounting in Omaheke Education region 
participated in the study. Precisely nine teachers, (7 male; two female) from nine 
secondary schools participated in the study. Participants were asked to indicate their 
ages on the questionnaire. Their ages ranged between 25 and 45. The age range of 
the participants was between 25 and 45. It is important to note the age of the 
teachers, since this may have a bearing on the teachers‟ use of learner-centred 
methods of teaching. The Presidential Commission on Education, Culture and 
Training of Namibia (1999) pointed out that some older teachers did not have 
adequate skills to use learner-centred methods of teaching, due to the fact that they 
were trained at a time when teacher-centred methods of teaching were the order of 
the day.  
 
 
By virtue of their ages, most participants were trained after the learner-centred 
curriculum had been introduced into the teacher training colleges (Van Graan, 1998). 
Hence they could be expected to use a learner-centred method of teaching in the 
classroom. 
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Participants were asked to indicate their highest professional qualification and eight 
out of nine participants had a BETD qualification, while the one had B-ED from 
University of Namibia. According to Swarts (1999:39), the BETD strives to instill an 
awareness of how to develop a reflective attitude and create analytical and critical 
thinking, understanding of teaching as an interactive, shared and productive process 
enabling the teacher to meet the needs and abilities of the individual learning. Swarts 
(1999) presumes that BETD graduates should therefore be able to implement LCE.  
 
Participants were asked to indicate their teaching experience. Eight participants had 
been in the teaching service for seven years or less, while only one participant had 
been teaching for more than 15 years. This implies that the majority of the 
participants learner-centred should have been trained in learner-centred teaching 
strategies via in-service training. All nine participants indicated that they had been 
trained to teach Accounting. 
 
As explained in Chapter Three, I presented a questionnaire to the nine participants, 
after which I observed their teaching in the classroom on two occasions and then 
followed up with a face-to-face interview. Ethical measures were adhered to and 
various data verification techniques were implemented. The data analysis generated 
important findings that were common to the sample of participants. Table 4.1 
summarises the main findings as themes, sub-themes and categories. 
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4.1 THEMES, SUB-THEMES AND CATEGORIES 
 
 
 
THEMES SUB-THEMES CATEGORIES 
1. Teachers have 
differing 
attitudes 
towards learner-
centred 
education 
1.1 Teachers have a 
positive attitude 
towards LCE 
 
1.2 Teachers think 
LCE is not appropriate 
for context 
 
 
 Learners are active participants 
in the teaching and learning 
process 
 LCE helps develop learners in 
terms of reading, self-confidence 
and independent learning. 
 
2. Teachers have a 
basic 
knowledge of 
LCE 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  Understand the concept of 
starting with learner knowledge 
and directing self-discovery 
towards learning 
 Appropriate methods of teaching 
used by participants 
 Reason for using different 
methods justified by the 
participants 
 Recognise importance of group 
work to include all learners 
 Understand importance of 
keeping learners active and 
assigning tasks 
 Understand the need for teacher 
creativity to overcome 
environmental barriers and that 
teachers need to work harder 
and prepare more 
 
 
3. Teachers 
perceive 
barriers to the 
implementation 
of LCE 
 
2.1 Problems faced by  
participating teachers in 
implementing learner-
centred methods of 
teaching and solutions 
 Lack of language proficiency is a 
barrier 
 Lack of resources in rural 
schools is a barrier 
 Lack of support from home is a 
barrier 
 Large class size is a barrier and 
makes classroom discipline 
problematic 
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4.3 Discussion of the themes 
The findings will now be presented in narrative format.  I will first explain each theme 
and then substantiate with verbatim quotations from participants.  The findings will 
also be controlled against relevant literature. 
 
4.3.1 Theme 1: Teachers have differing attitudes towards learner-centred 
 education.  
Generally the participants responded positively towards learner-centred education 
during the interview. Out of nine, only one participant indicated that he does not like 
learner-centred as a teaching approach and indicated that he prefers a teacher-
centred approach. However, most teachers also had some misgivings about their 
ability to implement LCE in their contexts. 
 
I uh, like it very much. Because you know, as I said this method helped 
learners discover things by themselves, they do not memorise things, 
they are more understanding are can better implement things that they 
understood.  
 
Yes of course the ones that I mentioned and that English in itself is a 
problem. I mean also if a teacher is not communicating very well also 
with the learners in English, is not transferring the content to the 
learners in a way that they understand better then is the problem. Then 
also with the learners they are not all equipped with the language, also 
reading it and also talking I mean it is also a barrier. 
 
4.3.1.1. Teachers have a positive attitude towards LCE 
The data analysis revealed that participants are positively oriented towards learner-
centred education as indicated by the following examples: 
 
Yes, I mean LCE is a good system, is a good approach, in terms of that we do to 
equip learners, I mean they will now go to Universities and perform well because 
they are well prepared and equipped. 
 
This is also supported by Walmsley (2003:3) who argues that a learner-centred 
approach provides the opportunity for learners to practice critical and creative 
thinking, problem solving and decision-making, all vital for success in later life. Some 
of the reasons that the participants gave for liking LCE are discussed below. 
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 Learners are active participants in the teaching and learning process 
Teachers‟ responses reflected that they understood a learner-centred approach to 
be a cooperative and collaborative process and that they liked this approach. They 
indicated that a learner-centred approach enables the learners to help one another 
and to work together. They also described it as an approach where learners are 
empowered to take responsibility for their own learning.  
 
LCE is the method where learners play a role more active than the 
teacher. They play an active role in whatever activity they are given. 
Learners help one another, work together, learn together and socialise. 
 
My experience on LCE it’s good so far. Our learners are really given 
the opportunity to, like I said earlier, take part in the lesson, to take 
ownership of the lesson and also to learn more because they are more 
participating, they not just sitting there or they are not just passive 
learners or listeners they really do take part in the it is quite a good 
thing. 
 
The participant responses show that they recognised a learner-centred approach as 
an interactive and participatory one, where learners are seen as active participants‟ 
in the teaching and learning process. They also understood this to mean that the role 
of the teacher is more of a facilitator: 
 
.............the teacher only introduces the topic and then learners give 
their own ideas on how they understand the topic. The teacher helps 
the learners where they experience difficulties. 
 
Therefore, the teachers appreciated the fact that learners take an active part in 
constructing their own knowledge. According to Wing-Mui (2002), teachers should 
have a clear idea of what learners already know and understand so that they can 
engage learners in activities that can help them to construct new meanings. 
Teaching approaches that are based on constructivism assist learner in (Wing-Mui, 
2002): 
 
 Identifying their own views and ideas 
 Creating opportunities for the exploration of ideas, testing their robustness and 
explaining phenomenon, accounting or event and making predictions 
 Providing stimuli to develop, modify and where necessary change ideas and 
views; 
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 Supporting their attempts to read things and reconstruct the ideas and views. 
 
The analysis of the questionnaires revealed that all participants said that they used 
the following learner-centred practices in their teaching: the learners should be given 
the opportunity to evaluate their own work; the learners should be allowed to work in 
groups; and the learners should be allowed to teach one another. In addition, the 
majority of the participants were in agreement with the practice of allowing learners 
to work individually, at their own pace.  
 
However, the answers to the questionnaires also indicated that some-participants 
believed that learners should not be allowed to move freely in the class, and more 
than half of them believed that learners should not be allowed to choose the learning 
activities. I also observed that the participants mostly required their learners to sit 
down quietly and pay attention to what they are told to do, which contradicts the 
notion of learner participation. 
 
 LCE helps develop learners in terms of reading, self-confidence and 
independent learning 
Participants related LCE as a very good method that encourages learners to learn 
independently and thus increases their self-confidence. They understood that 
learners should be encouraged to do their own research to explore ideas and learn. 
 
Okay, what I can tell you about learner-centred like it’s really good it 
help learners to have self confidence in themselves its encouraged 
them a lot even if they are learning from others and the one who like 
help others is like she or he gets more courage to do it even in future 
so really learner-centred is helpful.  
 
I mean of course a learner can make research, mini-research, I mean 
small activities that they should undertake at home surveys and small 
excursions and that sort of stuff. 
 
Henson (2003) states that LCE requires that learners take responsibility for their own 
understanding by linking new information to prior experience. The teacher‟s main 
roles in teaching are enhancing learners learning. Henson (2003) states that since 
learners are the main agent of learning in a LCE, it incorporates strategies that are 
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active, inquiry based and promote collaboration. Thus the teacher acts as a facilitator 
who helps learners‟ access and process information (Amakali, 2007). 
 
This statement is supported by Shinyemba (1999) when she refers to LCE as a 
method that entails that learners are given opportunity to identify a problem in a 
guided manner to explore, investigate, analyse, extrapolate, share, debate, discover 
and experiment. According to some participants‟ interview responses, LCE is an 
approach where teachers direct and give guidance to the learners. They also 
explicitly stated that it is an approach where learners sit in groups or pairs and 
discuss certain topic, sharing ideas and where everyone gives his/her own views in 
such a way that the all reach a common goal. Vermeulen (1998:56) states 
discussions are designed for learning by encouraging learners to take ownership of 
their learning by enabling them to generate their own ideas. 
 
During observation I found that teachers used methods such as group work and 
sometimes individual work where it was convenient for learning. It was observed that 
learners had little to discuss but discussion became livelier if the teacher challenged 
the learners‟ knowledge and understanding.  I also observed that teachers used 
different strategies with different learners, in order to explain what was required of 
them.  They also tended to appoint group leaders who were confident and could 
guide the other learners.   
 
Another participant in the interview emphasized that LCE is an approach where 
learners work from the known to unknown and connect previously obtained 
information (prior knowledge) to new information.  
 
Okay, slow learners mostly we put them in the groups of learners that 
are a bit better than them and they are helping in that regard and then 
we also give them compensatory teaching like after school we try to 
help them. 
 
The slow learners fully, like I said earlier they are normally in a group 
and you know, you give them a chance to participate as well you don’t 
just focus on your good learners you also go to the slow learners. You 
ask them for their inputs at all times. You give them a friend within their 
group so you partner with this one and this is your duty to help this one 
and make sure that this one also come up with correct answers or find 
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the correct information and then give him time to report back to class or 
to group on behalf of the group. 
 
It appeared, then, that the teachers were encouraging active participation and 
independent learning in their classrooms. The Ministry of Education and Culture 
(1993:60) requires teachers to view that the starting point for new knowledge 
creation as the learner‟s existing knowledge, skills, interest and understanding, 
derived from previous experience in and out of school. 
 
4.3.1.2 Teachers think LCE is not appropriate for context 
Participants, even although they were theoretically in favour of LCE, still had some 
misgivings about the feasibility of implementing it in their specific contexts. 
 
I think the balance of both teacher and learner-centred , I mean is the 
ideal approach for our I mean especially for black school children who 
have small resources for the library, there is also uneducated parents I 
mean until a later stage when the nation is a bit grown, grown in terms 
of those resources across the country. I think if I do have the chance I 
would go for the balance of the two. 
 
The context indeed presents a challenge, and this is supported by other research 
(O‟Sullivan, 2004) that indicates that learner-centred approaches tend not to be 
implemented in the classroom because of limited resources, cultural factors and 
learner background. The participants also tended to adopt a deficit approach towards 
the learners, blaming them for the failure of learner-centred methods, rather than 
taking responsibility for developing their own practices in this regard: 
 
Uh, the learners don’t have pre-knowledge, they don’t do any research 
in advance even if you tell them to read a topic, and they are lazy. That 
is why I say LCE is not applicable with learners in the current system. 
 
 
Awe (2007) views a learner-centred curriculum as holistic in nature because it is 
integrated. Integrated and holistic refer to the notion of connectedness in the sense 
that the learner will be able to make connections of what he/she learns. Imasiku 
(1999), indicated that learner-centred education focuses on the learner and not on 
the teaching approach in terms of teaching and learning, for instructional materials, 
and for the way teaching is organised. The teacher has to become a coach or a 
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guide rather than an expert. The learners are to be empowered to think and take 
responsibility not only for their own but also for other people‟s learning and 
development. 
 
The overall picture that emerges from the above findings is that the majority of the 
participants‟ had positive attitudes towards the involvement of learners in the 
teaching and learning process, and in theory they supported the use of learner-
centred strategies, but in practice they did not always implement them. They also did 
not take responsibility for this, but tended to allocate blame to the learners for not 
being able to implement LCE principles. It is also important to note that despite 
making significant strides towards the use of the learner-centred methods of 
teaching, some participants indicated that LCE was better and more effective for 
clever learners and the solutions they offered for the not so clever learners was to 
use the teacher-centred method of teaching. 
 
4.3.2 Theme 2:  Teachers have basic knowledge of LCE 
The participant teacher responses in the questionnaire and interviews indicated that 
they do have a basic theoretical knowledge of LCE.  
 
It is a process whereby the teacher is the facilitator in the teaching and 
learning environment. The teacher is there to facilitate the teaching 
process and the learners are in the process of learning and also 
sharing what they know. Start from the known to unknown. 
 
Research and monitoring conducted with teachers‟ perceptions and practice of 
learner-centred education, reveal that although many teachers are familiar with the 
term, only few of them have an understanding of the concept and its implications. 
For example, Van Graan (1998) indicated that most teachers were aware of the term 
learner-centred education but many perceived it to be equivalent to group work 
activities.  
She however noted that the teachers used various techniques in their teaching to 
support learners in their learning but they did not necessarily perceive these 
techniques to be learner-centred.  
 
  
61 
 Understand the concept of starting with learner knowledge and directing 
self-discovery towards learning 
The questionnaire revealed that the majority of participants said they understood that 
LCE meant that one had to start with the knowledge that the learner possessed and 
help them to build on it. 
 
According to my knowledge, LCE is taking learners throughout your 
lessons from introduction to conclusion. It means that before 
introducing a topic you have to find out a pre-knowledge of those 
learners, what they know in that topic. 
 
Normally LCE start from the known to the unknown. So you have to 
find out what the learners knows and from the known to the unknown. 
So you have to find out what the learners know and from there you 
direct them so you facilitate. 
 
LCE has to do with involving learners in teaching and learning as we 
were having this system of teacher centred education which was only 
the teacher who spoon feeding the learners cause the whole 
information the learners because it was the only person who was giving 
the learners but the learners were just there to receive but now in LCE 
we involve learners in their teaching and learning. 
 
However, my observations showed that they did not translate this understanding into 
practice. Some of them asked questions and immediately expected answers from 
the learners, without giving them time to discuss or think further. Few teachers took 
the time to facilitate learners step by step to arrive at the answer on their own. One 
teacher did not even involve learners in a class discussion, and merely transmitted 
the information in a didactic manner. The questionnaire revealed that some teachers 
said they provided adequate opportunities for learners to work in small groups, but 
this was not observed in many cases. The majority of participants mainly used either 
whole class discussion or a lecture method.   
 
Similarly, the observation indicated that only a few teachers involved their learners in 
problem-solving activities and facilitated the discovery of new knowledge. The 
observations also contradicted the statements by participants that they interacted 
adequately with the learners in the classes, as little interaction was observed. 
According to my observations, the majority of teachers directed the learning process 
all the time. 
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Richardson (2003:1623-4) defines constructivism as a “theory of learning or making, 
[by which] individuals create their own new understanding on the basis of an 
interaction between what they already know and believe and ideas and knowledge 
with which they come into contact.” Epstein (2002:1) also indicates that 
“constructivism emphasises the importance of the knowledge, beliefs and skills an 
individual brings to the experience of learning”. So, as a philosophy of learning, 
constructivism proposes that learners need to build their understanding of new ideas 
on prior knowledge and experience.  Participants in this study, however, while 
understanding the theoretical tenets of constructivism did not seem to be able to 
implement strategies in the classroom that reflect it. 
 
 Appropriate methods of teaching used by participants 
The participants stated that they possessed appropriate methods of teaching for 
LCE.  
The following methods that participants indicated on the questionnaire that they used 
widely are listed in order of preference below, with the number of participants given 
in brackets following: 
 
 Group work (9) 
 Question and answer method shared (8) 
 Discovery method (7). 
 Independent inquiry (6).  
 The lecture method (5). 
 The field trip method (4).  
 The project work method (3). 
 The simulations method (2).  
My observations however revealed a different picture.  The question and answer 
method was used by most of the participants in their teaching, followed by the 
lecture method and then the independent inquiry method. The discussion method 
and group work method were also used in some cases, while the project work 
method, discovery method, field trip method, simulations and debate method were 
never used at all during the lessons observed.  
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These findings confirm that, despite much research suggesting better alternatives, 
classrooms still appear to be dominated by teacher-centred methods of teaching 
(Good &Brophy, 1997). Teachers preferred teaching-centred methods of teaching 
because they perceived that these give them control of the teaching and learning 
process. This was confirmed by the quotation from one of the participants: 
 
Throughout my teaching experience I am diverting from LCE, I am 
using teacher-learner education which is working according to me.  
 
It is worth noting that the lecture method, which for all intents and purpose is a 
teacher-method of teaching, was used by all the participants. It is also worth noting 
that while the Accounting teachers used some of the learner-centred methods of 
teaching, they preferred those learner-centred methods that gave the teacher the 
opportunity to play a dominating role in the teaching and learning process. These 
methods include the question and answer method, the discussion method, and a 
controlled group work method (though rarely used). Very few participants used 
teaching methods such as the field trip, project work, and simulations and none used 
the debate method. This is quite surprising, given that the Accounting syllabus 
requires learners to do some practical and /or experiments during the course of the 
year.  
 
The findings could also mean that the participants appear not to be familiar with or 
confident in using these learner-centred methods of teaching. The findings from the 
questionnaire and the interviews show little or no difference in what the participants 
say they use in terms of learner-centred practices, but the results of the classroom 
observations of the participants confirm the findings of Van Graan (1998), that 
teachers still most frequently used the lecture method which is a teacher-centred 
method of teaching. 
 
 Reasons for using different methods justified by participants 
When asked why they used different methods of teaching in their classrooms, all 
nine could justify the use of different methods, both in the questionnaire and in the 
interview. This is not surprising because the Ministry of Basic Education and Culture 
(1998) clearly stated that teachers should use a variety of teaching methods to 
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promote active learner participation in the teaching and learning process, and so 
they would have received some theoretical input on this.  
 
The most important reasons cited by the participants were to motivate and stimulate 
learning, to improve the teaching and learning process and the fact that it was a 
subject requirement, cited by all participants. Also, when asked to explain the terms 
LCE and learner-centred methods of teaching in their own words, the majority of 
participants gave a concise definition and explain of what the terms meant. In 
summary they explained LCE to mean a paradigm that places the student at the 
centre of education whereby placing the responsibility for learning on the student 
while the teacher assumes the responsibility of facilitating the learners learning. They 
also indicated learner-centred methods of teaching to mean the various ways of 
teaching learners such that learners fully become part of teaching and learning 
process by being actively involved by learning through doing. For example, 
discussion method, problem solving method, group work method, just to mention a 
few. It is a process whereby the teacher is the facilitator in the teaching and learning 
environment. 
 
With respect to discussion method the reasons for the frequent use of this method 
were that it helps learners and teachers to share ideas, it allows the teacher to give 
learners the chance to express their opinion on a related subject matter and it 
promotes the communication skills of learners. However, as the discussion in the 
section above indicated, the use of so many varied methods was not apparent in the 
classrooms. 
 
 Recognise importance of group work to include all learners 
Group work is a technique that uses interactions between learners as part of the 
learning process. Learners are divided into groups of three or four depending on the 
size of the class. The advantage of group work is that it gives learners the 
opportunity to work together and learn from each other (Brandes &Ginnis, 1996). In 
group work responsibilities are shared among members of the group and, as such, 
learners become accountable for their own and each other‟s‟ learning (Engelbrecht, 
2000). 
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The participants‟ responses indicated that they understand a learner-centred 
approach to be a cooperative and collaborative process. They indicated that a 
learner-centred approach enables the learners to help one another and to work 
together. They also described it as an approach where learners are empowered to 
take responsibility for their own learning: 
 
The slow learners fully participate, like I said earlier they are normally 
in group and you know, you give them chance, a chance as well to 
participate as well you don’t just focus on your good learners you also 
go slow learners. You also ask them for the inputs at all times. You 
give them a friend within their group so you partner with this one and 
this is your duty to help this one and you make sure that this one also 
comes up with correct say answers or so he or she must go out and 
find out the correct information and then give him time to report back to 
class or so or to the group one on behalf of the group. 
 
Participants responses show that they recognise a learner-centred approach as an 
interactive and participatory one where learners are seen as active participants in the 
teaching and learning process. Based on the responses above, one could conclude 
that in LCE, both teachers and learners are seen to play a role in the teaching and 
learning process, whereby learners take a role as active participants in the learning 
process and the teachers take a role not simply as transmitters of information, but 
also as facilitators and co-learners. 
 
The reason for the frequent use of the group work method was that it gives learners 
the chance to learn from each other, thus encouraging peer tutoring; it helps to 
create good report among learners thus promoting socialisation amongst them; it 
helps learners to become more involved in the teaching and learning process. 
 
Participants noted that the learners enjoy the group work method because it gives 
them the freedom to move around, make noise and socialise with other learners. 
One participant indicated that the learners were usually positive and it helped the not 
so bright learners to score better marks by hiding under the bright learners in their 
groups. Also, the participants indicated that some learners were natural introverts or 
shy hence did not usually like sharing ideas with other learners.  
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 Understand the need for teacher creativity to overcome environmental 
barriers and that teachers need to work harder and prepare more. 
With regard to the relationship between the teacher and their learners during the 
instructional process, it was noted that majority of teachers observed were polite, 
patient and friendly when presenting their lessons.  
 
The majority of the teachers created a conducive learning environment that 
supported the active participation of learners in the teaching and learning process in 
their classrooms. Learners had an open and relaxed relationship with their teachers, 
were free to ask questions and contributed to the discussions actively. The findings 
thus support McIntyre (1996) as cited in Amutenya (2002) who discovered that 
learners always participated and learned better in an environment that is conducive 
to learning and in which they feel accepted, trusted and loved by the teacher. In 
contrast, there were a few occasions I observed when teachers were rather hostile to 
the learners. In these cases, the learners were not relaxed, appeared to be confused 
and generally did not contribute much to the teaching and learning process. 
 
The following excerpt from one of the interviews indicates the creativity that is 
involved in overcoming environmental barriers: 
 
Yes, the first thing that we do is that we take them through the system 
of the school that of the development fund, how the moneys being paid 
and that small contribution that the parents are making, how the 
receipts is issued, how the money is being spent, how the cheque book 
is issued to the school by the bank, how the cheque is completed by 
those who are supposed to do it, and how the recordings are done and 
an aspect where financial statement is prepared, I mean the basic 
things I undertake at grade 8 level, and when we look later at grade 9 
we undertake small projects, such as mini-shop or mini-selling activities 
or rental premises there at school there and I keep them observed how 
those businesses are operating. Then from there we do take them out 
to the auction premises where cattle are being exchange for money 
and they see how they are being undertaken and they finally sold meat 
or money and how it is organised. 
 
…subject like accounting we take the learners to banks and then show 
them exactly how things are done and where to incorporate what you 
have taught inside the classroom, you take them to real life situation 
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inside the bank, you give them practical example how cash book is 
drawn and they see what they have learned, theory in practice 
incorporated together. 
 
4.3.3 Theme 3:  Teachers perceive barriers to the implementation of LCE.  
Although mostly in favour of LCE and willing to implement it, participants did 
experience some barriers to successful implementation, including the fact that the 
subject of accounting made it difficult to implement: 
 
Uh, well, as I am teaching accounting, sometimes learners find it 
difficult to discover for themselves. Most of the time we have to revert 
back to old system, that of teaching, whereby the teaching process is 
dominating. 
 
4.3.3.1 Problems faced by participating teachers in implementing learner-
centred methods of teaching and solutions 
From the analysis of the questionnaire, interviews and observations, the following 
factors emerged as problems they faced in their implementation of the learner-
centred methods of teaching.  
 
 Lack of language proficiency is a barrier 
The participant teachers were of the opinion that the level of mastery of the medium 
of instruction by both teachers and learners in the classroom affected the amount 
and quality of teacher and learner participation in lesson activities. 
 
The majority of participants indicated that lack of language proficiency has a 
negative bearing on learning in the LCE approach. Omaheke region is still very much 
a tribal region, where different tribes that are speak their own home language and 
children only begin to learn English at school. Even at school, most of their informal 
communication with peers and teachers is in their home language. 
 
What I have experienced when teaching LCE is a quite good thing but 
like in the case of rural schools learners are a bit afraid of themselves 
to express because LCE has to do with the involvement of learners, 
learners have to respond and they have to be active in the lesson and 
they have to teach each other in whatever but now they do not speak 
English well enough. 
 
Another problem we are having in regard to LCE is our learners are not 
so much, they are not open with us, they are too shy to talk, they are 
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very shy because they are experiencing problems with regard with 
English, some of them don’t understand words and it becomes a 
serious problem. 
 
The issue of lack of English proficiency was mostly brought up by the six (6) rural 
schools teachers that complained more about this. The rural schools that I visited for 
class observation are dominated by one tribe and most of the time they speak their 
home languages. Because of this it is difficult for them to master another language 
To make matters worse the teachers are also from the same tribe as the learners, 
and this is a problem as I observed that the teachers also speak sometimes to 
learners in their home languages. The questionnaire indicated that majority of 
teachers said they understood the importance of using clear and appropriate 
language.  
 
It was also observed that in the lesson presentation the majority of teachers 
expressed themselves clearly and freely in English, and confirmed that the learners 
mostly have a poor command of the English language. However, there were some 
teachers who appeared to fail to express themselves clearly and as a result learners 
did not understand what the teachers wanted to say or wanted them to do. 
Furthermore few teachers I observed had pronunciation problems and as a result 
learners themselves pronounced words wrongly and sometimes seemed not to 
understand what the teacher was trying to say. 
 
This study seems to support Karlsson‟s (1999) findings that learners who are not 
confident in English do not contribute or ask question in class. As a result, they are 
left out of class activities as passive observers, through non-participation. Calvin, as 
cited in Matengu (2007) concluded that the lack of proficiency in the English 
language prevents many learners to take part in class. They do not contribute or ask 
questions during general discussions because they are unable to speak fluently. 
Learning involves language; the language we use influences our learning. Vygotsky 
(2007) argues that language and learning are inextricably intertwined. 
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 Lack of resources in rural schools is a barrier 
For the learners to participate actively and to learn effectively, they, and the 
teachers, must have access to resources and other teaching and learning materials. 
The resources usually make explicit the content being taught. 
In the questionnaire, participants were asked to indicate the availability of teaching 
and learning materials that were considered essential to the teaching and learning 
process in the Accounting classroom. The availability of material and equipment has 
bearing on the teaching and learning process. All nine participants had adequate 
reading tables and Accounting textbooks. It is worth noting that the two participants 
that had inadequate resources (such as lack of chairs, desks) in the Accounting 
classroom were teaching in the same region. This could explain why many learner-
centred methods were not used in the Accounting classrooms in these areas.  
 
According to Awe (2007) many schools face financial difficulties in meeting the new 
demands the LCE has created in the schools such as accommodating slow learners 
and budgeting for extra teaching resources. She concludes that schools need 
supplementary resources and manpower to encourage learning and teaching to take 
place. Participants articulated that the serious lack of funding has been a cause for 
major concern in the schools, and an urgent need for funding for various resources is 
necessary to meet the challenges of the LCE approach:  
 
And on the other side we need to equip schools with relevant materials 
needed. Sometimes you find it difficult to … let’s say you don’t have a 
cash book or ledger, then you need to improvise, so that the learners 
will be able to know what it looks like and all that. The government 
must make sure that all the schools have the necessary materials 
needed in this or that subject. 
 
Yes, very good, one of the impediments is the learning aids, for 
instance the text books, lack of learning materials or supportive 
materials like overhead projectors, these are some of the barriers 
because is impossible to engage the learners into the lesson if they do 
not have the necessary learning aids where you can refer to. 
 
Participants recognise the importance of the use of resources in a learner-centred 
classroom in helping learners learn. Despite the value the participants attached to 
resources, in the lessons I observed only two resources that were used: the text 
books and chalkboard. The chalkboard was used to write the main content of the 
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lesson. Every new word introduced was written on the chalkboard.  In the lesson I 
observed the textbook was either used for the teacher to teach from, or for the 
learners to complete tasks. Participants identified other resources as lacking and 
perceived this lack to be hampering their ability to teach in a learner-centred manner: 
 
Lack of resources, learners must have individual access to 
technological resources. We need to have access to resources such as 
computer to individual learner using computer but unlike the situation 
here ten learners for one computer that is a complex of understanding 
something very challenging. We experience problem in terms of 
materials, textbooks materials we don’t have a 1:1 ratio like 1learner I 
textbook, still for three learners sharing one textbook and they must do 
research that is also a challenge in terms of facilities such as learners 
accessing for example DVD about a certain issue. You don’t have 
overhead projector for learners to sit and assist this issue through 
videos and so on. 
 
According to Matengu (2007:75), a lack of adequate resources should not be an 
excuse for not presenting the lesson in a learner-centred manner. Teachers need to 
learn how to improvise, and the improvised materials should support learning. 
 
My observations confirm a real lack of teaching and learning resources. Textbooks 
are shared, chairs and tables in some schools are not enough, and the learning 
environment as a result is not conducive for learning. In this study participants 
expressed with great concern that the rural context is a barrier for LCE to be fully 
implemented. The resources in rural areas are very limited compared to urban 
schools. The rural schools I visited exhibited not only a lack of infrastructure, but a 
lack of learning facilities to make learning easier. For teaching accounting, there is a 
need to refer to banks and in the rural areas there is no bank at all. These learners 
also hear about banks but do not actually visit them, compared to the learners in 
towns that can physically go to the bank and learn more. As one participant said: 
 
I find it fairly challenging for teachers perhaps because sometimes you 
are dealing with learners from different backgrounds especially at our 
situation whereby we have learners from rural areas through they are 
gifted educationally, you know they experience certain topics as 
challenging due to lack of practical experience and knowledge. 
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What I have observed that the most significant problem to learning remains the 
inability of learners to access the basic services, which contribute to the learning 
process. The participants also observed that learners are unable to reach the 
centres of learning, such as libraries 
 
The resources are very limited, it is not like in towns where everything 
is to the disposal of the learners. We as teachers, we are  even very far 
behind as well as technology wise, we just don’t know, you don’t bring 
many resources to class, the real thing, the real objects to show the 
leaner’s this is what I am teaching now and we can base it on this and 
this and this so I think the resources is quite a challenge. They are not 
compatible to the ones in town or in urban areas. 
 
From my observation however, I did notice that the majority of teachers improvised 
and tried to give practical examples for learners to visualise.  
 
 Lack of support from home is a barrier 
The participants expressed a lack of support from parents as a problem in 
implementing LCE. They thought that a lack of literacy on the part of parents was the 
cause of their failure to fully participate in the schools programmes. 
 
In term of extra effort from the side of the other party, getting the 
parents to contribute is problematic, even for the learners to go back in 
the village and find out more when they have to do research, is 
problematic. 
 
In addition they also mentioned that quality education was difficult to attain because 
of the negative and harmful attitudes that exist within the society that learners live in. 
They believed that most parents do not hold education in high esteem. The 
participants agreed that in most of the schools in Namibia poor attendance of school 
meetings by parents has become the norm. They felt that it was difficult for teachers 
alone to meet the needs of the learners without the parents‟ active involvement. 
They were adamant that they believed the active involvement of parents and the 
broader community in the teaching and learning was central to effective learning and 
development. 
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According to Shinyemba (1999:28) as cited by Matengu (2007:67) education is 
needed to develop skills and knowledge that a child can apply not at school only, but 
at home and within the society. Most teachers I interviewed admitted that parents do 
not attend meetings, especially parents whose children performed poorly. According 
to the majority of participants, parents‟ only come to school at the end of the year to 
confront teachers when a child has failed the grade.  
 
Chaka (1998) as cited by Awe (2007) asserts that in order for LCE to be effective in 
Namibian classrooms, practical teacher education should include learners and 
parents so that the education system becomes holistic one that focuses on all of the 
educational and developmental needs of the learner. 
 
 Large class size is barrier and makes classroom discipline problematic 
Participants were of the opinion that class size and overcrowded classrooms were a 
barrier to learner-centred education and caused disciplinary problems. Due to large 
numbers of learners in one class, the ventilation in the classroom is inadequate for 
the hot climate and, as a result, concentration of learners is not consistent.  They 
also found it a challenge to keep so many children fully occupied: 
 
First the capacity in terms of the size of classes that we have at stake 
in terms of grouping this learners, the teachers/learner ratio 1:30 but 
you end up with 1:40 in terms of activities that you must have sufficient 
activities for the learners, that is one challenge. 
 
I observed that in large classes the teachers experienced difficulty in giving individual 
attention to each and every learner in class. As a result some learners, especially the 
slow learners were usually left behind, did not participate in class activities and 
watched as passive observers to classroom activities. 
 
Because classes are very large, this gives us difficulty to reach each 
and every learner during the instructional process. 
 
 
 
4.4  Conclusion 
Chapter Four presented three themes that emerged from the in-depth individual 
interviews conducted in this study. These where discussed and substantiated with 
  
73 
the appropriate direct quotations from the participants and the relevant literature. The 
data from the interviews were triangulated against data from the questionnaires and 
my observations. Chapter 5 presents conclusions and recommendations, which are 
derived from the findings of this research study. 
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CHAPTER FIVE 
FINDINGS, CONCLUSIONS AND RECOMMENDATIONS 
 
5.1 Introduction 
In this chapter, a summary of the study is presented. Conclusions are drawn based 
on the findings of the data analysis of the interviews, observations and 
questionnaires conducted with the grade ten accounting teachers at selected 
schools in Omaheke Education Region. Recommendations are also made, based on 
the findings of the study, to enable teachers to better implement learner-centred 
education strategies. 
 
Namibia‟s educational reform is the core of this study. The fundamental reform 
objectives were and remain a focus on learning with understanding. The 
conceptualisation of understanding in the current education system differs from the 
previous education system. We now have greater awareness of what understanding 
actually requires.  
 
The literature studied for this research pointed out that understanding something is 
not a linear process. Understanding is interpretive, recursive, developmental and 
complex. It is unsafe to assume that everyone knows and accepts this more complex 
view of understanding. Having been a teacher for seven years, an education planner 
for five years and currently a Quality Assurance coordinator at one of the higher 
institutions of learning, the Polytechnic of Namibia, my study was prompted by a 
desire to explore teachers‟ conceptualisation of learner-centred education, and to 
see for myself how they implement it in their practice. This desire arose out of a 
concern that learner-centred education was not being properly implemented in 
Namibian schools. I am a qualified Accounting teacher, I attended my grade ten in 
Omaheke region, and I am concerned about quality education, I want quality in 
teaching and learning.  
 
The research was prompted too by other recent research on Namibian teachers‟ 
poor understanding of learner-centred education. NIED (2002) indicated that since 
learner-centred education was introduced in 1991, there has been very different 
understanding of what is meant by learner-centred education and how to put it into 
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practice. My personal experience during my teaching period in the Accounting 
classrooms‟ drove me to carry out this study. In looking at how these Accounting 
grade ten teachers implemented learner-centred education I was able therefore to 
ground my research in an area of personal and professional significance. I have tried 
to understand the actual problems, rather than the indicators. Consequently my 
research questions were aimed at finding answers that might inform my own 
professional milieu. 
 
Studies revealed that some teachers‟ lack understanding of what learner-centred 
education involves. Several reports also pointed out that learners struggle in some 
subjects due to poor understanding and the question then arises, how much of this 
poor understanding is a result of teachers‟ failure to effectively put learner-centred 
strategies into operation?  
 
The research problem was identified on the basis of the fact that progress towards 
the adoption of learner-centred methods of teaching has been slow. The literature 
also indicated that learner-centred teaching implied different things to different 
teachers. I wished to gain insight into the knowledge and practices of learner-centred 
methods of teaching by accounting grade ten teachers in Omaheke region so that 
ways to help them improve might be found. 
 
5.2 Purpose and aims of the study 
The main purpose of this study was to examine how practising teachers understand 
the principles of learner-centred education and to ascertain any challenges the 
teachers face, or perceive that they may face, in implementing Learner-Centred 
Education (LCE) practices. The secondary purpose of the study was to determine if 
there is any room for improvement as to how LCE is being implemented in the 
selected schools and to make recommendations for such improvement. 
 
5.3 Research Questions 
In order for the study to attain the two purposes mentioned above, the following 
research questions were formulated:  
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Primary research question: How do Namibian teachers understand and implement 
the concept of leaner-centred education? 
This research question was further divided into three specific sub-questions, which 
guided the collection of the data relevant to the study. These are as follows:  
 
 What are the perceptions and practices of these teachers regarding learner-
centred education? 
 What constraints and problems do these teachers experience, or imagine they 
will experience, in teaching in a learner-centred way? 
 What support is available and/or needed to enable these teachers to implement 
learner-centred teaching practices? 
 
5.4 Summary of the study 
A brief summary of the important aspects of each chapter will now be given. 
 
Chapter One 
This chapter provided the background to the research study. It outlined the rationale 
for the research, the problem statement and the purpose of the study. Key concepts 
were clarified, and the qualitative research design was introduced and justified. The 
research approach, sampling procedures and the data gathering and analysis 
strategies were explained in the context of the study. Measures to ensure 
trustworthiness; and ethical considerations were also introduced. 
 
Chapter Two 
Chapter Two was a literature study of the problem. From the literature reviewed, it 
was evident that many teachers in Namibia are familiar with the term “learner-
centred education but are slow in adopting the learner-centred methods of teaching 
in their classroom. Also, the discourse of learning has not changed widely, despite 
the inclusion of the LCE in the teacher training curriculum and the MOE‟s efforts in 
offering INSET programmes for the on-the-job training of teachers on how to teach 
using the various learner-centred methods of teaching.  
The chapter covered the following aspects in detail:  a brief overview of 
constructivism, the purpose and content of the Basic Education Teachers Diploma, 
active learner participation, strategies for learner-centred education, teachers 
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understanding of LCE, Learner-centred method of teaching, Training teachers in the 
implementation of LCE, Implementation of LCE, and problems encountered in the 
implementation of learner-centred education. 
 
Chapter Three 
In this chapter the research design appropriate for this study was described. It was 
explained that the study took a qualitative approach, in which data were obtained 
through interviews, questionnaires and observation. Data analysis was described, as 
were the measures to ensure trustworthiness and ethical integrity of the study. 
 
Chapter Four 
The findings of the study were presented and discussed in Chapter Four. Three main 
themes were identified and discussed in relation to relevant literature and supported 
by verbatim quotations from the interviews, and triangulated by data obtained from 
my observations and the questionnaires completed by the participants. 
 
The first theme indicated that the participating teachers had mixed feelings around 
learner-centred education.  While they were positive about it on the whole, since they 
believed it fostered better learning, they had misgivings about its appropriateness for 
the Namibian context. This theme provided answers to research question one. 
 
The second theme indicated that the participants had a basic understanding of 
learner-centred education, but that this knowledge was often not translated into 
practice. This theme provided answers to research question 1 and 3. 
 
The third theme indicated that the participants perceived many barriers to the 
implementation of learner-centred education.  These were cited as a lack of 
language proficiency, both in learners and teachers; a lack of resources, particularly 
in rural schools; a lack of parental support; and large class sizes. This theme 
provides answers to research question 2. 
 
 
 
  
78 
5.5 Brief summary of the main findings 
The major findings of the study were that; 
 It can therefore be concluded that Accounting Grade ten teachers in selected 
schools in Omaheke education region tended to use only a few methods that 
promote active learner participation in the teaching and learning process. These 
methods include the question and answer method, independent inquiry method 
and discussion method. The accounting teachers preferred to use the learner-
centred methods of teaching that gave them the opportunity to have control over 
the teaching and learning process. 
 
 It can therefore be concluded that the Accounting teachers used rarely discovery 
method, project work, field trip and experimentation in their teaching. Simulation 
was not used at all. These methods of teaching were rarely used because most 
of them gave more freedom to the learners and thus less control to the teachers. 
 
 It can therefore be concluded that Accounting teachers faced certain problems in 
the implementation of learner-centred methods of teaching which sometimes 
prohibited them from using the various learner-centred methods in the 
Accounting class. Problems such as, lack of self-confidence amongst learners, 
time constraints‟, lack of resources and appropriate teaching aids, English 
language barrier, learners lack of knowledge and reluctance to participate and 
increased level of noise by learners. 
 
 It can therefore be concluded that the majority of the participants gave learners 
the opportunities to ask questions, provided learners with the opportunities to 
respond and to participate in the teaching and learning process, allowed students 
to teach one another at various points in their teaching and they allowed learners 
to work individually at their own pace. However, the Accounting teachers did not 
practice some other learner-centred aspects for example they did not involve 
learners in the evaluation of their own work, did not encourage learners to work 
in, learners were not involved in the selection and organisation of the learning 
activities, learners were not allowed to move freely in the classroom and peer 
tutoring was not generally encouraged by teachers. 
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 It can therefore be concluded that the Accounting teachers showed knowledge of 
the various learner-centred methods of teaching but were reluctant about its sole 
use without using the lecture method. Some of the Accounting teachers were of 
the opinion that the learner-centred methods of teaching alone were not enough 
for helping learners to attain success and the required standard in Accounting 
because of various reason including: lack of self-confidence amongst the learners 
to express themselves and fully participate in the teaching and learning process, 
English language barrier amongst learners, lack of resources like accounting 
institutions like banks and Post Offices, and appropriate teaching aids, learners 
inadequate knowledge about most Accounting topics and the fact that learner-
centred methods of teaching are too time-consuming. 
 
5.6 Limitation of the study 
The number of participants does not present a fair picture of the Accounting Grade 
10 graduates in Omaheke Education region and in the whole country. Therefore one 
should not generalise the findings of this study to other Accounting teachers in 
Namibia, other than the teachers who participated. 
 
5.7 Recommendations 
In view of these findings and conclusions, the following recommendations are made. 
These are made mainly in answer to research question 3 – What support is available 
and/or needed to enable accounting grade ten teachers to implement learner-
centred teaching practices? 
 
Recommendations for in-service teacher training: 
 Intense training on the theoretical foundations of learner-centred education needs 
to be conducted with in-service teachers, to enable them to adapt their teaching 
to reflect the assumptions and principles of constructivist theory. 
 Intense in-service training is needed in how to use different learner-centred 
methods of teaching, including group work, discussions, project work, question 
and answer method, independent inquiry method, peer tutoring, practical and 
experimentation method, discovery method, field trips, project work and 
simulations to cater for individual learners needs and to maximise learner 
participation in the teaching and learning process. 
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 Teachers should be trained in how to improvise when resources are lacking. 
 The Omaheke regional education office should make sure to provide the 
Accounting grade ten teachers‟ with enough resources‟ like accounting facilities, 
equipment and teaching aids. This could encourage them to use various learner-
centred methods of teaching. 
 Training should be provided for teachers to help them to cope with the multi-
cultural and multi-lingual aspects of their classroom. 
 
Recommendations for further research: 
 This study should be replicated on a wider scale in Namibia. 
 The educational authorities in Namibia need to commission research on how 
teachers can be better supported to implement a learner-centred curriculum in 
resource poor settings. 
 Research should be conducted on how to meaningfully involve parents as 
support to the teacher in the education of their children. 
 
5.8 Conclusion 
The findings from this study imply that teachers in Namibia are still struggling to 
implement learner-centred education in their classrooms. Although they have a basic 
understanding of the concepts involved, a lack of in-depth knowledge of the theories 
underpinning LCE, means that they have a limited repertoire of strategies and 
struggle to improvise or adapt their teaching to suit the context.  The findings from 
this study will help to guide the educational authorities in Namibia towards 
appropriate action to address this problem.Mybeliefis that learner-centred education 
can only be fully implemented successfully it its theoretical and practical position is 
well understood. 
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APPENDIX A 
 Letter to the Regional Director 
The Regional Education Director 
                                                                    Omaheke Education Director 
                                                                    Private Bag  
                                                                    Gobabis 
Dear Mrs. Goagoses 
 
SUBJECT: REQUEST FOR PERMISSION TO UNDERTAKE RESEARCH AT 
MOKGANEDI THLABANELO; EPAKO;EPUKIRO POS 3; C.HEUVA; 
RIETQUELLE; MOKALENG; JOHANNES DORREN; WIENIE DU PLESSIS AND 
GUSTAF KANDJII. 
 
My name is Jackson-Hain Jakavaza Katjiuanjo currently employed at the Ministry of 
Education at the Head Office in the Directorate of Planning and Development. I 
completed my Junior Secondary School in Omaheke Education Region at 
Mokganedi Thlabanello High School. I completed Grade ten in 1991.  
 
Currently I am a Master degree student at the Nelson Mandela Metropolitan 
University in South Africa on a distance level. I am doing a full research and as a 
result I am expected to write a thesis with is the requirement to complete my Master 
Degree. I have chosen to investigate the knowledge and practice of learner-centred 
methods of teaching by accounting grade ten teachers in the selected schools in the 
Omaheke Education Region. 
 
I hereby request your good office to grant me permission to collect the necessary 
data using observation, document analysis, interview and questionnaire from 
Accounting Grade ten teachers at the abovementioned schools. I have chosen those 
schools to get a variety of information as they are located in different areas with 
different challenges. 
 
The findings of this research might be helpful in informing the management of 
education about the everyday practice of learner-centred methods of teaching in the 
Accounting grade ten classrooms, which might in turn help improve the teaching and 
learning process for learners in Namibia. 
I shall send the summary of the findings to the schools that will participate in the 
study. Also the findings of the intended study will be placed at the libraries in 
Namibia for public use. 
 
Hope and trust that my request will enjoy your favourable consideration. I wish to 
visit the school during the last two weeks in September 2010. 
Yours in Education Development 
 
 
.................................. 
JJK.Kavari 
Research Student 
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APPENDIX B 
LETTER TO THE PRINCIPAL OF THE IDENTIFIED SCHOOLS TO BE VISITED 
 
The Principal 
 
Dear Sir/Madam 
 
SUBJECT: EXAMINING THE KNOWLEDGE AND PRACTISE OF LEARNER 
CENTERED METHODS OF TEACHING BY ACCOUNTING GRADE TEN 
TEACHERS IN SELECTED SCHOOLS IN OMAHEKE EDUCATION REGION. 
 
My name is Jackson-Hain Jakavaza Katjiuanjo Kavari currently employed at the 
Ministry of Education at the Head Office in the Directorate of Planning and 
Development. I completed my Junior Secondary School in Omaheke Education 
Region at Mokganedi Thlabanello High School in 1991.  
 
Currently I am a Master degree student at the Nelson Mandela Metropolitan 
University in South Africa on a distance level. I am doing a full research and as a 
result I am expected to write a thesis with is the requirement to complete my 
Master‟s Degree. I have chosen to investigate the knowledge and practice of learner-
centred methods of teaching by accounting grade ten teachers in the selected 
schools in the Omaheke Education Region. 
 
For the findings of a study of this nature to be useful, honest views of concerned 
teachers are important. The researcher hopes that the results of the study will 
provide some insight to the current situation of accounting grade ten teaching and 
learning in Namibia. This information could be used by the Ministry of Education to 
improve the teaching and learning of the subject. 
 
I therefore, kindly request permission to collect the necessary data using 
questionnaire, interview, document analysis and  observation from Accounting grade 
ten teachers at your school. I have chosen your school because you offer 
Accounting as a subject.  
 
I would like to assure you that the responses to this questionnaire will bear no name 
and will be confidentially treated.  I will be pleased to send you a summary of the 
study for your information and action if you so desire. I am planning to visit the 
school during the last two weeks of September 2010. 
 
Thanking you in advance for your anticipated favourable response and co-operation. 
 
Sincerely yours, 
 
.................................... 
 JJK.Kavari 
Researcher 
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APPENDIX C: 
LETTER TO THE ACCOUNTING GRADE 10 TEACHERS 
 
 
Dear Sir/Madam 
 
SUBJECT: EXAMINING THE FACILITATORS ROLE OF ACCOUNTING GRADE 
TEN TEACHERS IN IMPLEMENTING LEARNER-CENTREDEDUCATION AT 
SELECTED SCHOOLS IN OMAHEKE EDUCATION REGION. 
 
My name is Jackson-Hain Jakavaza Katjiuanjo Kavari currently employed at the 
Ministry of Education at the Head Office in the Directorate of Planning and 
Development. I completed my Junior Secondary School in Omaheke Education 
Region at Mokganedi Thlabanello High School in 1991.  
 
Currently I am a Master degree student at the Nelson Mandela Metropolitan 
University in South Africa on a distance level. I am doing a full research and as a 
result I am expected to write a thesis with is the requirement to complete my 
Master‟s Degree. I have chosen to investigate the knowledge and practice of learner-
centred methods of teaching by accounting grade ten teachers in the selected 
schools in the Omaheke Education Region. 
 
I would, therefore, be grateful if you could kindly take a few minutes of your time to 
complete the attached questionnaire. The enclosed instrument (questionnaire) is 
devised in such a manner to make it possible for one to obtain all necessary data 
while requiring a minimum of your time. This is mainly due to the fact that I have 
taken cognizance of the workload and the other commitments that you might have at 
the moment. 
 
I would like to assure you that your answers to this questionnaire cannot be identified 
with you in any way and will be held in the strictest confidence. Please do not write 
your name in any part of the questionnaire. 
 
I will be pleased to send you a summary of the study for your information and action 
if you so desire. 
 
Sincerely yours, 
 
 
_________________________ 
JJK.Kavari:  Researcher 
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APPENDIX D 
 
INTERVIEW QUESTIONS 
 
 Tell me what you know about Learner-centred education and what experience you 
have of it? 
 What problems/concerns/barriers do you have in implementing learner-centred 
education? 
 What suggestions do you have for helping you to overcome these 
barriers/problems? 
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APPENDIX E 
QUESTIONNAIRE 
 
 
SUBJECT: EXAMINING THE FACILITATORS ROLE OF ACCOUNTING GRADE 
TEN TEACHERS IN IMPLEMENTING LEARNER-CENTREDEDUCATION AT 
SELECTED SCHOOLS IN OMAHEKE EDUCATION REGION 
 
Directions for completing the questionnaire: 
 
a) Please follow the instructions and answer all questions to the best of your 
ability. 
b) Please note that there is no wrong/rightanswer to these questions. Just 
answer according to your knowledge, understanding and experience. 
c) You are expected to honestly and freely answer all questions. 
d) Your answer to the questions contained in this questionnaire will be treated 
confidentially. They will only be used for academic purposes. 
e) Do not write your name on the questionnaire. 
 
 
Thank you for your cooperation and support. 
 
 
Section A 
Please tick the appropriate response: 
1. Sex: 
 
Male:    Female:  
 
2. Age: 
 25-30                   31-35 
 
 36-40  41-45  
 46-50  51-60 
 
3. What is your highest professional qualification? 
 
4. How long have you been teaching? 
0-7 years   8-14 years 
5-20 years    >20 years 
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Section B 
Tick (x) the appropriate answer 
 
5. Do you use different methods of teaching in your classroom? 
Yes                  (  )                                            No                         (  ) 
6. If the answer is yes, what are the reasons for using different methods of teaching? 
 
Mark all the reasons that are applicable 
 
a) Is a subject requirement 
b) It is the requirement of the MoE 
c) It is the school requirement 
d) It is the cluster requirement 
e) For improving learning and teaching process 
f) For motivating and stimulating 
g) Other (please specify) 
___________________________________________________________________
___________________________________________________________________
__________ 
 
7. If the answer to question one is no , explain why 
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
____________________ 
8. Explain the following terms in your own words: 
 
a) Learner-centred education 
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
____________________ 
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b) Learner-centred method of teaching 
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
_______________ 
9. Specify the type of training you received on LCE during your pre-service  teacher 
training programme  
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
_______________ 
 
10. Specify the type of training you received on LCE during your post service  teacher 
training programme  
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
_______________ 
 
SectionC 
 
11. How often do you use the following techniques listed below in your 
teaching? 
           Mark the appropriate answers. 
 
Technique Always Seldom Never 
Allow learners to choose learning activities    
Encourage peer tutoring    
Allow students to work in groups    
Involve learners in the organisation of the learning 
activities 
   
Allow learners to move freely in the classroom    
Give students the opportunity to evaluate their own work    
Allow learners to teach each other    
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12. Which method of teaching listed below do you use in your teaching? 
Mark all that are applicable to you 
Method Always Seldom Never 
Group work    
Discussion    
Discovery method    
Debate    
Independent enquiry    
Project work    
Question and answer    
Lecture    
Field trip    
Simulations    
Other (specify)     
 
 
13.  List three methods of teaching that you use frequently in your teaching. 
 
a) ___________________________________________________________________
_______ 
b) ___________________________________________________________________
_______ 
c) ___________________________________________________________________
_______ 
For each of the methods of teaching listed in 13, explain why you use each method 
frequently. 
 
Method Reason for frequent use 
a)  
a) b) 
b)  
 
c) c) 
d)  
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14.   How do learners spend to the methods listed in question 13 above? 
 
Method Learners’ response 
a) a) 
 
 
b) b) 
c)  
 
d) c) 
 
 
 
15.  List three methods of teaching that you seldom use in your teaching 
a) .......................................................................................................................................
................ 
b) .......................................................................................................................................
................ 
c) .......................................................................................................................................
................ 
16.  For each one of the methods of teaching listed in question 15 explain why you use 
them seldomly. 
 
Method Reason for seldom use 
a) a) 
b)  
 
c) b) 
 
 
d) c) 
 
 
 
 
17.  What problems do you face in the use of the learner-centred methods of 
teaching in your classroom and how do you think you could solve the identified 
problems? 
 
Problems Solution 
a)  
 
 
b)  
 
 
c)  
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Section C 
18.  Indicate with a mark whether you agree or disagree with each of the following 
statements 
 
 Agree Disagree 
a) Learners should be allowed to move freely in class.   
b) Learners should be allowed to choose learning 
activities. 
  
c) Learners should be given the opportunity to evaluate 
their own work.   
  
d) Learners should be allowed to work in groups.   
e) Learners should be allowed to work individually.   
f) Learners should be allowed to teach one another.   
g) Learners should learn quietly.   
 
 
THANK YOU FOR YOUR TIME! 
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APPENDIX F 
OBSERVATION SCHEDULE 
 
 
Teacher: ___________________         Date: ________________________ 
 
 
School:_______________               Topic: _________________________ 
 
CRITERIA COMMENTS 
REFLECTION AND CRITIQUES 
 Reflective towards positive & negative aspects of lesson 
 Critique influences future planning  
 Evaluates effectiveness of own teaching  
 Writes constructive reflections 
 
LESSON PLANNING 
  Clear indication of theme & lesson topic from subject syllabus 
 Clear objectives connected to lesson topic 
 Basic competencies for lesson clear; link with learning objectives 
 Timing of different stages indicated 
 Application tasks included, eg. Homework (attaché to lesson plan) 
 Lesson topic introduced 
 
INTRODUCTION/AROUSE & DIRECT 
 Activates learners‟ previous knowledge and links with content 
 Arouse/stimulates learners‟ interest 
 Creates suitable atmosphere/learning environment 
 Homework controlled 
 
DEVELOPMENT 
  Logical sequence 
 Learner-centred & actively-based teaching effectively  applied 
 Subject content correct 
 Correct/suitable strategies or methods to enhance and develop 
skills 
 All learners meaningfully involved 
 Satisfactory interaction with and treatment of learners 
 Suitable variation in questioning and feedback 
 Content knowledge supplemented by practical activity 
 Outcome of practical relates to lesson objectives 
 Effective & appropriate classroom management/discipline 
 Classroom arrangement (desk,etc)condusive for teaching and 
learning 
 Continuous monitoring of learners‟ understanding through 
appropriate assessment 
 Works within effective time frame 
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CONCLUSION 
 Effective and relevant reinforcement activities of content/skills 
 Assessment relates to objectives/competencies  
 Homework was planned for 
 Learners get the opportunity to reflect on today‟s lesson 
 Closure of lesson effective and stimulating 
 
COMMUNICATION 
 Language at appropriate level for learners 
 Pronunciation supports effective communication 
 Effective handling of correct and incorrect answers 
 Clear instructions for activities/tasks 
 Effective interaction verbally and non-verbally 
 
MEDIA (TEACHING METHODS) 
 Relevant and appropriate in relation to content  
 Media integrated into lesson effectively 
 Media clearly demonstrate key elements of content 
 Chalkboard 
 Logical build-up of key information 
 Effective use of space: sketches, main points, “difficult” words 
 
PROFESSIONALISM 
 
NEEDS IMPROVEMENT 
 
FINAL COMMENTS 
 
 
